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Anotacija. Straipsnyje analizuojamos pedagogy patirtys ugdant mokiniy, turinc¢iy intelekto sutrikimg, so-
cialinius jgadzius. Siekiama atskleisti socialiniy jgiidziy ugdymo bendrojo ugdymo mokykloje ypatumus ir
pedagogy patiriamus sunkumus. Empiriniam tyrimui pasirinktas kokybinis tyrimas, kuriame dalyvavo pe-
dagogai i$ skirtingy Lietuvos bendrojo ugdymo mokykly, ugdantys mokinius, turincius intelekto sutrikima.
Tyrimas atliktas taikant kokybine tyrimo prieiga. Duomenys rinkti pusiau struktiiruoto interviu metodu, o ju
analizei taikyta kokybiné turinio analizé. Teoriné analizé atlikta remiantis moksline literatiira. Tyrimo rezulta-
tai atskleidé, kad mokiniai, turintys intelekto sutrikima, yra igije socialiniy gebéjimuy, tokiy kaip savikontrolé,
rupinimasis kitais ir bendradarbiavimas, leidzian¢iy dalyvauti kasdienése ir grupinése veiklose. Nustatyta,
kad socialiniy jgtdziy ugdyma apsunkina emocijy, savireguliacijos, bendravimo ir socialinés orientacijos ge-
béjimy stoka, todél butinas nuoseklus ir individualizuotas ugdymas. Pedagogy nuomone, svarbiausi ugdytini
socialiniai jgudziai yra bendravimas, saves pazinimas, savikontrolé, konflikty sprendimas ir bendradarbia-
vimas, sudarantys prielaidas sékmingai mokiniy socialinei adaptacijai. Socialiniai jgadziai bendrojo ugdy-
mo mokykloje ugdomi tiek formaliosiomis, tiek neformaliosiomis veiklomis, o jgyti gebéjimai taikomi ir
jtvirtinami realiose gyvenimo situacijose. Tyrimo duomenys rodo, kad veiksmingiausiy rezultaty pasiekiama
taikant individualizuotg pozitrj, grindZziama mokiniy gebéjimais, patirtimi ir aktyviu jsitraukimu, taip pat j
ugdymo procesg jtraukiant tévus. Socialiniy jgudziy ugdyma apsunkina mokiniy komunikacijos ir atminties
ypatumai, pedagogy laiko stoka, emociniai i$$ukiai ir nepakankamas tévy jsitraukimas, todél veiksmingam
ugdymui batinas nuoseklus pedagogy ir tévy bendradarbiavimas bei palankios ugdymo(si) aplinkos karimas.
Reik$miniai ZodZiai: intelekto sutrikimas, mokiniai, socialiniai jgidZiai, ugdymas.

Ivadas

Tarptautiniuose ir nacionaliniuose $vietimo dokumentuose (Global Education Monitoring Report,
2020; Europos specialiojo ir inkliuzinio ugdymo plétros agentiira, 2022; Lietuvos pazangos strategija
»Lietuva 2030% Valstybés pazangos strategija ,,Lietuvos ateities vizija , Lietuva 2050 ir kt.) akcen-
tuojama, kad jtraukiojo ugdymo procese svarbu uztikrinti fizing, emocine ir socialine kiekvieno
mokinio gerove ir mokymosi prieinamumg (Gudjénsdéttir & Oskarsdottir, 2016; Ainscow, 2020;
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Milteniené ir kt., 2020). Pabréziama, kad jtraukiojo ugdymo kontekste ypatingas démesys turi buti
skiriamas pazeidziamy, rizikos grupiy mokiniy, ypac vaiky, turinciy negaliag (UNESCO, 2021) (tarp
ju - ir mokiniy, turinciy intelekto sutrikimg), socialinei integracijai. Jos sékminguma gali uztikrinti
mokiniy socialiniai jgiidziai, padedantys tenkinti savo ir kity asmeny poreikius, siekti socialiniy
tiksly ir kt. (Del Prette & Del Prette, 2021). Pastaryjy deSimtmeciy tyrimai jtikinamai jrodé, kad
$iuolaikinéje mokykloje ypa¢ svarbus mokiniy socialiniy jgiidziy ugdymas (Gedviliené ir Bauziené,
2008; Tilindiené ir kt., 2008; Oberle & Schonert-Reichl, 2017; Ozerk et al., 2021 ir kt.), kuris skatina
teigiamas elgesio permainas socialiniy saveiky metu, padeda kurti ir puoseléti santykius su arti-
miausia aplinka bei gerina socialing sgveika su kitais asmenimis (Silva & Elias, 2023).

Mokiniai, turintys intelekto sutrikimg, patiria socialinio funkcionavimo sunkumy (Jureviciené ir
Kaffemaniené, 2009; Hidayat, 2023). Jiems sunkiau prisitaikyti ir orientuotis socialinéje aplinkoje,
suvokti socialines normas, suprasti savo ir kity asmeny emocijas (Arees & Manb1ies, 2018; Dewi
et al., 2024), kontroliuoti savo emocijas ir elgesj (Su et al., 2023), kurti ir palaikyti tarpasmeninius
santykius, komunikuoti (Gudzinskiené, 2023). Mokiniy, turinc¢iy intelekto sutrikima, socialiniai
jgdziai skiriasi priklausomai nuo intelekto sutrikimo laipsnio (Dewi et al., 2024).

Moksliniai tyrimai rodo, kad socialiniai jgidziai stiprina mokiniy, turin¢iy intelekto sutrikima,
socialinj pasitikéjimag savimi, didina socialinés jtraukties galimybes (Tilindiené ir kt., 2008), padeda
geriau orientuotis jvairiose socialinése situacijose, gerina mokymosi pasiekimus, skatina motyvacija
mokytis (Jureviciené et al., 2023), t. y. teigiamai veikia ne tik mokiniy elgesj, bet ir jy akademinius
pasiekimus (Oberle & Schonert-Reichl, 2017; Taylor et al., 2017). Tai patvirtina ir daugelis empiri-
niy tyrimy (Oh-Young & Filler, 2015; Molina Roldan et al., 2021 ir kt.), kuriais nustatyta, kad aka-
deminé ir socialiné pazanga didéja, kai mokiniai, turintys specialiyjy ugdymosi poreikiy, mokosi
gerai suplanuotose, organizuotose jtraukiosiose klasése (Waldron & Mcleskey, 2010; Alifanoviené &
Tomeéniené, 2023; Kaffemaniené ir kt., 2023). Pazymima, kad labai svarbu ugdyti mokiniy, turinciy
intelekto sutrikima, socialinius jgiidZius, nes $iy jgtdziy stoka gali nepalankiai veikti socialine savei-
ka su aplinkiniais, didinti bendraamziy atstdmimo (Jurevic¢iené ir Kaffemaniené, 2009; Silva & Elias,
2023) ir patyciy (Gudzinskiené, 2023) rizika. Socialiniy jgtidziy jgijimas gali tapti svarbiu veiksniu,
gerinanciu socialinio funkcionavimo ir socialiniy situacijy valdymo kokybe (Jurevic¢iené ir kt., 2011)
bei mazinanciu nepageidaujama elgesj (Silva & Elias, 2023).

Mokiniy, turinéiy intelekto sutrikima, socialiniy jgadziy ugdymas Lietuvos ugdymo jstaigose
néra i§skiriamas kaip atskiras ugdymo dalykas ar objektas. Socialiniy jgiidziy ugdyma rekomenduo-
jama integruoti | mokomuyjy dalyky programas, taciau mokiniams, turintiems intelekto sutrikima,
tokio ugdymo nepakanka (Kaffemaniené ir Jureviciené, 2012). Pazymima, kad socialiniai jgadziai
gali bati ugdomi formaliojo ir neformaliojo ugdymo veiklomis (Raudelitinaité, 2007). Prayitno ir
kt. (2024) teigia, kad socialiniai jgtidZiai negali buti ugdomi spontaniskai, todél pedagogams svarbu
pasirinkti tinkamus metodus $iems jgadziams ugdyti.

Straipsnyje pristatomu tyrimu siekta nustatyti, kaip ugdymo praktikoje organizuojamas mokiniy,
turinciy intelekto sutrikima, socialiniy jgudziy ugdymas. Tyrimo problema, reikalaujanti naujy tyri-
muy, apibréziama $iais klausimais: Kaip pedagogai vertina mokiniy, turinciy intelekto sutrikimg, soci-
alinius jgudzius ir jy ugdymo ypatumus bendrojo ugdymo mokykloje? Su kokiais sunkumais susiduria
pedagogai ugdydami mokiniy, turinciy intelekto sutrikimg, socialinius jgiidZius?

Tyrimo objektas — pedagogy patirtys ugdant mokiniy, turinciy intelekto sutrikima, socialinius
jgudzius.

Tyrimo tikslas - atskleisti pedagogy patirtis ugdant mokiniy, turinciy intelekto sutrikima,-socia-
linius jgadzius bendrojo ugdymo mokykloje, i$ryskinant sio ugdymo ypatumus ir pedagogy patiria-
mus sunkumus.
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Tyrimo teoriniai aspektai

Siame skyriuje, remiantis moksline literatiira, nagrinéjama socialiniy jgiidZiy samprata, jy reikimé
asmens socialiniam funkcionavimui ir mokiniy, turinc¢iy intelekto sutrikimg, socialiniy jgadziy ug-
dymo ypatumai. Analizuojami mokslinéje literataroje pateikiami socialiniy jgudziy ugdymo me-
todai, ugdymo aplinkos aspektai ir i§§tkiai, su kuriais susiduria pedagogai. Mokslinés literattiros
analizé leido iSskirti pagrindines teorines kategorijas, kuriomis remtasi atliekant empirinj tyrima ir
rengiant pusiau struktiiruotg interviu.

Mokslinéje literatairoje pateikiami jvairts socialiniy jgtidziy apibrézimai, akcentuojama jy svarba
sékmingam Zmogaus funkcionavimui socialiniame gyvenime, nes $ie jgiidziai gerina socialing savei-
ka su aplinkiniais, padeda puoseléti tarpasmeninius santykius, stiprina gebéjima jsitraukti j visuo-
meninj gyvenima ir padeda konstruktyviai valdyti kylancias situacijas (Malinauskas, 2004; Gudzins-
kiené, 2023). Sie veiksniai daro jtakg Zmogaus asmeninio ir visuomeninio gyvenimo kokybei (Gaol,
2021; Abbas et al., 2024). Pazymima, kad socialiniy jgudziy stokojantis asmuo patiria sunkumy
asmeniniame gyvenime, ugdymo jstaigoje ir kitose socialinése erdvése. Socialiniy jgadziy Zzmogus
savaime nejgyja, jie jgyjami ugdymosi procese (Gaol, 2021; Hidayat, 2023; Prayitno et al., 2024). Uz
$iy jgadziy ugdyma atsakingi tévai, bendruomené ir mokykla (Rashid, 2010). Serlie ir kt. (2021)
akcentuoja, kad socialiniy jgtdziy ugdymas turéty buti integruojamas j ugdymo programas kaip
vienas i$ prioritety, nes jis svarbus ne tik socialiniams, bet ir akademiniams pasiekimams. Ugdytojai
turi planingai organizuoti ugdymo procesa, pasirinkti mokymo(si) metodus (Prayitno et al., 2024),
kurie padéty stiprinti asmens socialinio jsitraukimo galimybes ir didinty jo pasitikéjima savimi da-
lyvaujant visuomeniniame gyvenime (Tilindiené ir kt., 2008). Uzsienio mokslinéje literatiiroje kaip
vienas i§ dazniausiai minimy socialiniy jgtdziy ugdymo metody i$skiriamas bendradarbiavimu
gristas darbas grupése (Buchs & Butera, 2015; Mendo-Lazaro et al., 2018; Polat et al., 2022; Prayitno
et al., 2024). Dirbdami grupése ugdytiniai lavina komunikacinius gebéjimus, mégdzioja vieni kity
elgesj ir gauna grjztamajj rysj, padedantj jsivertinti socialinj elgesj (Mendo-Lazaro et al., 2018). Dar-
bas grupése stiprina vaiky socialinius ir kognityvinius procesus, svarbius socialinei sgveikai kurti.
Bendradarbiavimu grjsto mokymosi reik§me socialiniams jgtdziams ugdyti pabrézia ir Polat ir kt.
(2022). Teigiama, kad grupiné vaiky veikla yra reik§minga ugdant socialinius jgadzius ir skatinant
vaiky tarpusavio sgveika. Socialiniy jgiidziy ugdymas taip pat didina grupinés veiklos veiksmingu-
ma siekiant akademiniy ir pazintiniy rezultaty (Buchs & Butera, 2015).

Gudzinskienés (2023) teigimu, vienas i$ intelekto sutrikimo pozymiy yra socialiniy jgudziy tra-
kumas, galintis pasireiksti komunikacijos, emocinés raigkos, gebéjimo uzmegzti ir puoseléti santy-
kius su kitais asmenimis sunkumais. Panasus socialiniy jgiidziy sunkumai aprasomi ir Fernandeso,
Jardimo ir Lopes (2021) tyrime: mokiniai, turintys intelekto sutrikimg, daznai pasizymi ne tik ri-
botais komunikacijos gebéjimais, bet ir silpnesniu emocijy atpazinimu bei socialiniu prisitaikymu,
todél jy ugdymas tampa sudétingas, ypac kai tritksta aiskiy metodiniy gairiy ir socialiniy jgadziy
ugdymo programy. Socialiniy jgudziy stokos priezastis aptaria Giil (2016), nurodydama, kad stoka
daznai lemia pazintiniy funkcijy sutrikimai, ribotos galimybés sgveikauti su jprastos raidos bendra-
amziais ir socialinése situacijose patirtos nesékmes, kurios neigiamai veikia jgudziy jgijima stebint
kity elgesj ir ji modeliuojant. Akcentuojama, kad vaiky, turinciy intelekto sutrikima, socialiné s3-
veika skiriasi priklausomai nuo intelekto sutrikimo laipsnio (Dewi et al., 2024). Sie vaikai patiria
socialiniy jgiidziy sunkumy (Jacobs et al., 2020; Hidayat, 2023; Su et al., 2023), dél riboto bendravi-
mo su bendraamziais ir suaugusiaisiais silpnéja rysys su socialine aplinka (Kozina et al., 2019). Dél
sutrikimui budingy sunkumy ir nepakankamai islavinty socialiniy jgtidziy mokiniai, turintys inte-
lekto sutrikimg, labiau pazeidziami iSorés veiksniy (Supena & Hasanah, 2020). Guralnicko, Conno-
ro ir Johnsono (2011) teigimu, vaikams, turintiems vidutinj intelekto sutrikimg, badingas ribotas
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socialiniy normy suvokimas ir nepakankami socialinio pazinimo gebéjimai, sunkinantys socialing
adaptacija.

Mokslinéje literatiiroje akcentuojama, kad minétas problemas gali padéti spresti socialiniy jga-
dziy ugdymas - vienas i§ pagrindiniy mokiniy, turinciy intelekto sutrikima, ugdymo(si) prioritety,
skatinantis teigiamus elgesio pokycius socialinés saveikos ir kasdienés socializacijos metu (Tilindiené
ir kt., 2008; Jureviciené, 2012; Kaffemaniené ir Jurevic¢iené, 2012; Behroz-Sarcheshmeh et al., 2017;
Dewi et al., 2024 ir kt.). Iugdyti socialiniai jgtidziai gali teigiamai veikti psichine sveikatg (Ratcliffe
et al. 2015). Socialiniy jgudziy svarbg rodo ir skirtingy $aliy mokslininky démesys vaiky, turinc¢iy
intelekto sutrikimg, socialiniy jgidziy ugdymui, siekiant kurti ugdymo modelius ir ieskoti tinkamy
metody. Kaip teigia Behroz-Sarcheshmeh ir kt. (2017), vaikai, turintys intelekto sutrikima, gali jgyti
socialiniy jgudziy kasdien bendraudami su bendraamziais, tévais ir kitais §eimos nariais. Pazymima,
kad bendrojo ugdymo mokyklose socialiniy jgiidziy ugdymas dazniausiai integruojamas j ugdymo
programas, taciau mokiniams, turintiems intelekto sutrikimg, tokios integracijos nepakanka - jiems
reikalinga intensyvesné ir kryptingesné pedagoginé pagalba. Adeniyi ir Omigbodun (2016) bei Giil
(2016) pabrézia, kad pedagogams daznai tritksta laiko, istekliy ir profesinio pasirengimo veiksmingai
integruoti socialiniy jgudziy ugdymga j kasdienj ugdymo procesa. Kaffemaniené ir Jureviciené (2012)
akcentuoja mokiniy socialiniy jgiidziy ugdymo individualizavimo batinumg. Individualizavimo svar-
ba pabrézia ir Gevorgianiené ir Liaudanskiené (2022), teigdamos, kad mokiniams, turintiems intelekto
sutrikimg, batina individualizuoti ugdymo programas, nes akademiné veikla mokykloje daugiausia
remiasi kognityviniais gebéjimais. Behroz-Sarcheshmeh ir kt. (2017) pazymi, kad tradicinése ugdymo
programose pernelyg daug démesio skiriama akademiniams pasiekimams, o funkciniam elgesiui ir
socialiniams jgiidziams ugdyti — nepakankamai, todél individualizuotas pozitris ypac¢ svarbus. Kaip
nurodo Raudeliinaité (2007), palanki aplinka $iems mokiniams ugdytis socialinius jgudZius gali buti
popamokiné veikla. Jurevi¢ienés (2012) teigimu, mokiniy, turin¢iy intelekto sutrikimg, socialiniy jga-
dziy ugdymas turi remtis stiprybiy perspektyva, nes §iy vaiky svarbiausia stiprybé yra gebéjimas augti
ir keistis, o stiprybiy perspektyva grindziamas ugdymas padeda jiems veiksmingai ugdytis stokojamus
socialinius jgtdzius. Akcentuojama, kad, teikiant ugdymosi poreikius atliepiancia $vietimo pagalba,
mokiniai gali jgyti ziniy ir gebéjimy, reikalingy tinkamai elgtis sudétingose socialinése situacijose ir
darbinéje veikloje, planuoti savo laisvalaikj (Gevorgianiené ir Liaudanskiené, 2022).

Mokslinéje literattiroje aprasomi jvairas vaiky, turin¢iy intelekto sutrikimg, socialiniy jgadziy
ugdymo metodai ir jy individualizavimo principai. Reik§mingg vietg uzima terapinio pobudzio in-
tervencijos, orientuotos j emocijy atpazinima, elgesio reguliavima ir tarpasmeninés saveikos gebé-
jimy stiprinimg (Mirzaie Ranjbar et al., 2018; Hidayat, 2023; Kulnazarova et al., 2023; Amanda &
Hidayat, 2024). Kaip metodas, suteikiantis vaikams saugia aplinka tyrinéti socialines situacijas, mo-
kytis naujy socialiniy jgtdziy ir praktiskai taikyti teigiamas socialines sgveikas, i$skiriama zaidimy
terapija. Ji padeda lengviau prisitaikyti prie kasdieniy situacijy ir mazina socialing atskirtj (Mirzaie
Ranjbar et al., 2018). Kulnazarova ir kt. (2023) pabrézia kognityvinés terapijos veiksminguma ug-
dant vaiky, turin¢iy intelekto sutrikima, socialinius jgtidzius, nes §i terapija padeda prisitaikyti prie
socialinés aplinkos ir gerinti tarpasmeninius santykius.

Pedagogai, organizuodami socialiniy jgudziy ugdymga, pasitelkia aktyvaus mokymo(si) meto-
dus, patirtines veiklas, vaidmeny Zaidimus, pristato ir analizuoja jvairias socialines istorijas, moko
atpazinti teigiama ir neigiama elgesj, modeliuoja skirtingas socialines situacijas (Giil, 2016; Drossi-
nou-Korea & Panopoulos, 2017; Suminaité, 2017; Gevorgianiené ir Liaudanskiené, 2022; Prayitno
et al., 2024). Tyrimai rodo, kad $iy metody taikymas gali didinti mokiniy mokymosi motyvacija,
gerinti komandinio darbo jgudzius, savikontrolg ir gebéjima priimti sprendimus. Mokslininkai taip
pat akcentuoja, kad ugdymo procesas turi bati pritaikytas individualiems kiekvieno mokinio po-
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reikiams, atsizvelgiant i jo stiprybes ir gebéjimus, nes individualizuotas pozitris padeda nuosekliai
jtvirtinti iSmokta socialinj elgesj kasdienéje aplinkoje (Sibanda, 2018). Tyrimy rezultatai rodo, kad
veiksmingas socialiniy jgiidziy ugdymas yra sistemingas, nuoseklus ir individualiai pritaikytas, api-
mantis tiek mokyma, tiek teigiamy jgidziy stiprinimg, padedancius ugdyti savikontrole, pagarbg ir
atsakomybe uz savo veiksmus.

Organizuojant mokiniy, turinéiy intelekto sutrikima, socialiniy jgudziy ugdyma, pedagogams
tenka jveikti jvairius i$$akius. Suminaités (2017) tyrimo rezultatai parodeé, kad didziausiy sunkumy
kyla ugdant emocijy valdymo, komunikacijos, savarankiskumo ir kritinio mastymo gebéjimus, nes
$ie gebéjimai daznai yra nepakankami ir individualiai skirtingi. Be to, pedagogams sunkumy kelia
nepakankamas bendradarbiavimas su tévais, nes mokiniai neturi galimybiy nuosekliai ugdytis soci-
alinius jgiidZius nei namuose, nei bendruomenéje.

Apibendrinant moksling literatra, matyti, kad socialiniy jgadziy ugdymas yra vienas i§ svar-
biausiy mokiniy, turin¢iy intelekto sutrikima, ugdymo(si) prioritety, reikalaujantis kryptingo, indi-
vidualizuoto ir stiprybémis grjsto pedagoginio darbo. Tai kompleksiskas procesas, apimantis socia-
liniy jgidziy raiska, ugdymo aplinka, taikomus ugdymo metodus, pedagogy patiriamus sunkumus
ir bendradarbiavimg su mokiniy tévais. Tyrimai rodo, kad pedagogai daznai susiduria su laiko tri-
kumu, ribotais istekliais, individualizavimo galimybiy stoka, emociniais i$Sukiais ir nepakankamu
tévy jsitraukimu, o tai gali mazinti socialiniy jgtidziy ugdymo proceso veiksmingumg. Nors moks-
liniuose tyrimuose analizuojami jvairts socialiniy jgidziy ugdymo metodai ir modeliai, santykinai
maziau démesio skiriama pedagogy patirtims ir pozitriui i $iy mokiniy socialinius jgiidzius bei jy
ugdymga kasdienéje mokyklos praktikoje. Tai pagrindzia straipsnyje pristatomo tyrimo aktualuma ir
kryptj - analizuoti pedagogy patirtis ugdant mokiniy, turinc¢iy intelekto sutrikima, socialinius jga-
dzius. Teorinés jzvalgos tapo pagrindu iSskiriant empiriniame tyrime taikytas analitines kategorijas
ir subkategorijas bei rengiant pusiau strukttruoto interviu klausimus.

Tyrimo metodologija ir metodai

Straipsnyje pristatomas kokybine prieiga grindziamas tyrimas. Duomenims rinkti pasirinktas pu-
siau struktaruoto interviu metodas, kuris leidzia formuluoti teoridkai pagrjstus klausimus ir prirei-
kus juos tikslinti atsizvelgiant j empiring situacija, siekiant gauti kokybiskai interpretuojamus atsa-
kymus (Bitinas, 2013; Kardelis, 2016). Interviu klausimai parengti remiantis mokslinés literatiiros
analize ir suskirstyti { pagrindines temines sritis:

o socialiniy jgidziy ugdymo aplinka - kaip mokinio aplinka skatina ar riboja socialiniy jgt-
dziy ugdymasi;

» mokiniy socialiniai jgiidziai - bendravimo, bendradarbiavimo, emocinés raiskos ir sprendi-
my priémimo gebéjimai;

 socialiniy jgiidziy ugdymo ypatumai - pedagogy taikomos ugdymo strategijos, svarbiausi
mokiniy, turin¢iy intelekto sutrikimg, socialiniy jgdziy ugdymo aspektai ir praktiné veikla;

» bendradarbiavimas su tévais — tévy jsitraukimo mastas ir bendradarbiavimo galimybés;

o pedagogy poziuris j ugdymo organizavimg - pedagogy nuomoné apie socialiniy jgudziy
ugdymo integravimg j ugdymo programas.

Straipsnyje pristatoma tik dalis tyrimo metu surinkty duomeny, gauty taikant kokybinio tyrimo
metodus. Remiantis pedagogy interviu metu gautais duomenimis, tyrimu siekta atskleisti mokiniy,
turinciy intelekto sutrikima, socialiniy jgtdziy raiska pedagoguy poziiriu ir nustatyti siy jgudziy ug-
dymo ypatumus $iuolaikinéje mokykloje, taip pat atskleisti pedagogy patiriamus sunkumus ugdant
mokiniy, turin¢iy intelekto sutrikimga, socialinius jgtidzius bendrojo ugdymo mokykloje.
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Surinkti duomenys analizuoti taikant kokybinés turinio analizés metoda, kuris suteikia galimybe
sistemingai nustatyti prasminius vienetus, juos grupuoti j kategorijas ir interpretuoti, siekiant patikimy
iSvady (Tidikis, 2003; Merkys ir kt., 2004). Analizei naudotas turinio (angl. content) analizés metodas,
skirtas tekstiniams, vizualiniams ar garsiniams duomenims tyrinéti ir nustatyti, kaip tam tikros temos
ar problemos atsispindi duomeny saltiniuose. Kokybiné turinio analizé leidzia i§skirti temines katego-
rijas, padedandias sistemingai analizuoti tiriama reiSkinj (ZydZianaité ir Sabaliauskas, 2017).

Turimos informacijos sisteminimas ir gauty duomeny turinio analizé apémé Siuos veiksmus:
garso jrasy klausymasi, duomeny transkribavimg ir perkélimg j tekstinius dokumentus; prasminiy
vienety nustatyma; kategorijy ir subkategorijy formavima; rezultaty analize ir interpretavima. Taip
uztikrintas nuoseklus ir teoriskai pagrjstas empirinés informacijos analizés procesas.

Tyrimo organizavimas ir etika

Tyrimas organizuotas trimis etapais: pasirengimas, duomeny rinkimas ir duomeny analizé. Duo-
menys surinkti 2024 m. Pusiau struktaruoti interviu su tyrimo dalyviais buvo atliekami nuotoliniu
budu, pasitelkiant MS Teams ir Zoom programas. Vidutiné interviu trukmé - apie 30 min. Interviu
buvo jraSomi garso jraSymo jrenginiu, dalyviams i$ anksto davus sutikima juos jrasyti. Visi interviu
jragai transkribuoti pazodziui, siekiant islaikyti autentiskus dalyviy teiginius (ZydZitinaité ir Saba-
liauskas, 2017), o véliau saugomi tyréjo kompiuteryje, laikantis etikos normy ir konfidencialumo
principy (Gaizauskaité ir Valaviciené, 2016).

Tyrimas atliktas vadovaujantis bendraisiais asmens duomeny apsaugos ir tyrimo etikos princi-
pais, kurie glaudziai susij¢ su teoriniy ir empiriniy duomeny pateikimo bei analizés patikimumu ir
pagristumu (Zydzitinaité ir Sabaliauskas, 2017). Visi dalyviai buvo i$ anksto supaZzindinti su atlieka-
mo tyrimo tikslais, eiga, numatytu interviu laiku ir vieta, o jy dalyvavimas tyrime buvo savanoris-
kas. Informacija apie mokinius buvo renkama tik i§ pedagoguy, kurie tiesiogiai juos ugdo, o pateikti
duomenys buvo publikuojami apibendrinti ir uzkoduoti (P1, P2 ir kt.), kad bty i$saugotas dalyviy
privatumas. Siekiant sudaryti salygas tyrimo dalyviams i§samiau ir giliau atskleisti savo patirtis ir
nedaryti poveikio jy atsakymams, duomeny rinkimo metu buvo taikomi aktyvaus klausymosi ir
refleksinio klausinéjimo metodai, o tyréjas vengé i$sakyti asmenine nuomong ar pateikti vertinimag
(Kvale & Brinkmann, 2015).

Pusiau struktaruoty interviu metu surinkti duomenys apdoroti laikantis tyrimo etikos principy:
teisingumo, pagarbos dalyviams, sgziningumo ir privatumo apsaugos (Bitinas, Rupsiené ir Zy-
dzitinaité, 2008; Gaizauskaité ir Valavic¢iené, 2016; Zydzitinaité ir Sabaliauskas, 2017).

Analizuojant surinktus duomenis, tekstai buvo skaidomi j prasminius vienetus, atspindincius atski-
ras mintis. Kiekvienam prasminiam vienetui suteiktas kodas. Véliau $ie kodai, atsizvelgiant j jy turinj,
buvo grupuojami j subkategorijas. Taikant indukcinj analizés principg, i$ pavieniy dalyviy teiginiy
palaipsniui buvo formuojami bendresni teiginiai ir i$vados (Zydzitinaité ir Sabaliauskas, 2017).

Tyrimo dalyviai

Atsizvelgiant i kokybinio tyrimo pobudj, tyrimo dalyviai atrinkti taikant tiksling atranka, kurios
esmé — vieno esminio atrankos kriterijaus pasirinkimas (Zydzitinaité, 2011). Tyrime dalyvavusiy pe-
dagogy atrankos kriterijus buvo mokiniy, turinciy intelekto sutrikima, ugdymo patirtis ir gebéjimas
atskleisti savo patirtj Sioje srityje. Remiantis $iuo kriterijumi, atrinkti adtuoni pedagogai (N = 8),
dirbantys skirtingose mokyklose ir gyvenantys skirtinguose miestuose. Jy darbo stazas svyravo nuo
2,5 iki 10 m. Dauguma dalyviy buvo jauni pedagogai (N = 6), turintys vidutinj 3,5 m. darbo staza.
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Pasirinktus pedagogus vienijo motyvacija padéti mokiniams ugdytis socialinius jguidzius ir tarpusa-
vyje dalytis patirtimi, todél buvo galima surinkti i§samig, kokybiskai interpretuojamg informacija.
Imtis apémé mokytojus, specialiuosius pedagogus, logopedus ir socialinius pedagogus, ugdancius
mokyklinio amziaus vaikus, turincius intelekto sutrikima.

Tyrimo rezultatai ir diskusija

Siame skyriuje pateikiami apibendrinti tyrimo rezultatai kartu su moksline diskusija. Tyrimo rezul-
tatai apzvelgiami remiantis numatytais interviu klausimais ir tyrimo dalyviy akcentuotais aspektais,
taciau grieztos klausimyno struktiiros nesilaikoma.

Mokiniy, turinciy intelekto sutrikima, socialiniai jgiidziai pedagogy poziuriu. Atliekant ty-
rimg, buvo siekiama atskleisti, kaip pedagogai vertina savo mokiniy, turinciy intelekto sutrikima,
socialinius jgadzius. I$skiriamos pedagogy atpazjstamos mokiniy socialiniy jgidziy stiprybés ir
sunkumai bei svarbiausi socialiniai jgiidziai, kuriuos pedagogai labiausiai siekia ugdyti. Duomenys
pateikiami 1, 2 ir 3 lentelése.

Tyrime dalyvavusiy pedagogy pastebétos mokiniy, turin¢iy intelekto sutrikimga, teigiamos socia-
liniy jgadziy apraiskos pateikiamos 1 lenteléje.

1 lentelé

Mokiniy, turinciy intelekto sutrikimg, socialiniy jgndZiy stiprybés pedagogy poZitiriu

Kategorija Subkategorijos Iliustruojantys teiginiai
<...>Zino, kaip jau kavg pasidaryti kur nors viesoj vietoj arba kazkg nusipirkti
Savarankiskumo ten uz tam tikrg sumgq... (P2); Tos iSmoktos situacijos jiems padéjo, padéjo
jigndziai toj konkrecioj situacijoje autobuse orientuotis <...>. (P3); <...> orientuojasi

parduotuvéje <...>. (P8)

<...> kad reikia tam kitam Zmogui padéti. Tai tq jau mes issiugde esam. (P1);

Socialiniy ~ Pagalba kitiems <....> ir atsirado pas jas toks dalykas, kad viena kitai labiau pradéjo padéti...

igidziy (P4); Tada mokinys, kuris padeda, dZiaugiasi, kad jis Zino, jis gali padéti. (P5)

stiorvbeés . ; Iy . ; . . 9y
1pry Tarpasmeniniy <...> kaip mano dvi mokinés pradéjo draugauti. Bent jau draugystés pradzig

matau, ko isvis nebuvo. (P4); <...> ir tikrai draugauja graziai, toliau kazkaip

santykiy palaikymas randa bendry uzsiémimy ir randa, kaip galima Zaisti <...>. (P6)

Savikontrolé <...> jeigu elgiasi netinkamai, jie iSmoke yra pasakyti net patys sau ,stop*
ir sustoti, Siek tiek save kontroliuoti, savo elgesj situacijose kazkokiose
konkreciose. (P3); <...> nelenda prie svetimy Zmoniy, nerékia <...>. (P8)

Kategorijos Socialiniy jgiudZiy stiprybés turinys atskleidZia, kad pedagogu poziiriu mokiniai,
turintys intelekto sutrikima, pasiZzymi tam tikrais socialiniais jgiidziais ir geba juos demonstruoti
jvairiose kasdienése situacijose. Pedagogai nurodo, kad mokiniai geba savarankiskai veikti kasdie-
niy poreikiy tenkinimo situacijose, kontroliuoti elgesj, iSreiksti empatijg kitiems, padéti jiems ir
uzmegzti bei palaikyti tarpasmeninius santykius.

Remiantis tyrimo dalyviy teiginiais, pateiktais 1 lenteléje, matyti, kad mokiniai gali i$siugdyti ge-
béjima pasirtpinti ne tik savimi, bet ir kitu asmeniu. Pagalbos teikimas kitiems pedagogy jvardijamas
kaip reiksminga mokiniy socialiniy jgtdziy stiprybé, sietina su didéjan¢iu mokiniy pasitikéjimu
savimi ir stipréjanciais tarpasmeniniais santykiais. Tyrimo dalyviy P4 ir P6 teiginiai atskleidzia, kad
mokiniai, turintys intelekto sutrikima, geba uzmegzti, palaikyti ir plétoti tarpasmeninius santykius,
jsitraukti j bendras veiklas.
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Tyrime dalyvavusiy pedagogy nuomone, viena i ry$kesniy mokiniy socialiniy jgudziy stiprybiy
yra gebéjimas kontroliuoti savo elgesj. Tyrimo dalyviy teiginiai rodo, kad mokiniai geba atpazinti ne-
tinkama elgesj, save sustabdyti ir tinkamai elgtis vieSosiose vietose netrikdant aplinkiniy. Tai leidzia
teigti, kad mokiniai turi savikontrolés jgidziy. Sie rezultatai atitinka ankstesniy tyrimy duomenis,
rodancius, kad mokiniai, turintys intelekto sutrikima, gali ugdytis gebéjima kontroliuoti savo elgesj
ir mazinti nepageidaujamo elgesio apraiskas (Jureviciené ir Kaffemaniene, 2009).

2 lenteléje pateikiami pedagogy atpazjstami mokiniy, turin¢iy intelekto sutrikima, socialiniy
jgudziy trakumai.

2 lentelé

Pedagogy atpazjstami mokiniy, turinciy intelekto sutrikimg, socialiniy jgudZiy trakumai

Kategorija Subkategorijos Iliustruojantys teiginiai

Agresija, kaZkokio emocinio susijaudinimo, nu, ir paskui... agresija...
(P1); <...> gali pasireiksti ir agresija, ir pykciu <...>. (P4); <...> nes jie
nuolat ten musasi <...>. (P6); <...> jau reikia daugiau ko mokyti, tai ir
saves supratimo, ir saves valdymo <...>. (P7); <...> neZino, kaip isreiksti
tas savo emocijas ir kylancius jausmus <...>. (P8)

Emocijy raiskos
sunkumai

<...> kai reikia prieiti paklausti arba kazko paprasyti, daugeliui yra
pakankamai sudétinga <..>. (P2); <..> Tai dazZniausiai kai reikia
bendrauti su kitais <...>. (P5); <...> bendrauti su kity klasiy mokiniais
sekasi sunkiau <...>. (P6)

Bendravimo sunkumai

Socialiniy

TS Orientavimosi <...>vaikas stovi ir nezino, kg daryt <...>. (P2); <...> neZinantis galbiit
igudziy raiskos ialinése situacii e ) . )
lumai socialinése situacijose  arba nesuprantantys, kaip Cia reikéty daryti, elgtis <...>. (P5); <...>
sunfumat sunkumai nezino nei kaip ten elgtis, nei kg daryti <...>. (P8)
<> iSryskéia, kai reiki . ; Na, im, kazkoki
Bendradarbiavimo isryskéja, kai re.zkza kazkg”darytz kartu. Na .tarlfzm kazkokj
sunkumai bendrg darbg su klasés draugu, jie nemoka kartu dirbti <...>. (P4);

Sunku jsitraukti j bendrg veiklg <...>. (P5)

Tarpasmeniniy santykiy <...> nemoka draugauti <...>. (P4); <...> kyla sunkumy su santykiy
palaikymo sunkumai valdymu <...>. (P7)

<...> nepastebi situacijy, kai is jo tyciojamasi <...>. (P2); <...> daznai
negeba pasipriesinti nepagristiems kity paaugliy reikalavimams <...>.
(P6); <...> nezino, kaip elgtis, kai susiduria su patyciomis <...>. (P8)

Interakcijos valdymo ir
kontrolés sunkumai

Kategorijos Socialiniy jgiidZiy raiskos sunkumai turinys atskleidzia, kad mokiniai patiria jvairiy
socialiniy jgudziy raiskos sunkumy. Pirmiausia pastebimi emocijy savireguliacijos sunkumai —
mokiniams sunku valdyti savo emocijas ir reakcijas tiek kasdienése, tiek konfliktinése situacijose.
Su ir kt. (2023) nurodo, kad tai vienas i$§ pagrindiniy socialiniy sunkumy, badingy mokiniams,
turintiems intelekto sutrikimg. Antra, inicijuojant pokalbius ir palaikant sgveika su kitais, pasireis-
kia bendravimo sunkumai. Pedagogai pazymi, kad mokiniams, turintiems intelekto sutrikima, kyla
sunkumy jsitraukiant j bendras veiklas ar atliekant grupines uzduotis (Alseraa, 2019). Trecia, iSrys-
kéja orientavimosi socialinése situacijose sunkumai — mokiniai daznai nezino, kaip elgtis jvairio-
se aplinkose, pavyzdziui, parduotuvéje ar vie$ajame transporte. Subotkeviciené (2014) pazymi, kad
mokiniams, turintiems intelekto sutrikima, sunku pritaikyti Zinias nejprastose situacijose dél riboty
adaptaciniy jgadziy ir sutrikusio loginio mastymo.

Galiausiai, pastebimi bendradarbiavimo ir tarpasmeniniy santykiy sunkumai. Pedagogai at-
kreipia démesj, kad mokiniai daznai negeba spresti konflikty ar veiksmingai bendradarbiauti grupé-
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se. Nepakankami savireguliacijos jgtidziai gali pasireiksti netinkamomis reakcijomis jvairiose socia-
linése (taip pat ir konfliktinése) situacijose (Su et al., 2023).

Gauti duomenys rodo, kad tam tikromis aplinkybémis mokiniai gali demonstruoti socialinius
jgudzius (zr. 1 lentele), taciau $iy jguidziy raiska néra nuosekli ir mokiniai vis dar patiria reik§min-
gy sunkumy. Tai atitinka mokslinéje literatroje aprasytus issukius. Ankstesnéje kategorijoje Soci-
aliniy jgudziy stiprybés tyrimo dalyviai pabrézé mokiniy gebéjima orientuotis socialinéje aplinkoje
(parduotuvéje, vieSajame transporte) ir palaikyti tarpasmeninius santykius kaip stiprybes. Antroje
kategorijoje nurodoma, kad mokiniai susiduria su daugeliu i$stkiy, kai reikia praktiskai orientuotis
socialinése situacijose.

3 lenteléje pateikti pedagogy isskirti svarbiausi mokiniy, turinciy intelekto sutrikima, socialiniai
jgudziai, kuriuos pedagogai noréty padéti issiugdyti savo mokiniams.

3 lentelé

Pedagogy isskirti svarbiausi mokiniy, turinliy intelekto sutrikimg, socialiniai jgnidZiai

Kategorija Subkategorijos Iliustruojantys teiginiai

<...> bendravimas porose ir grupése <...>. (P1); <...> bendravimas su kitais
<...>. (P2); Tai bity bendravimas, mokéjimas palaikyti pokalbj <...>. (P5);
<...> kad jie mokéty bendrauti su kitais <...>. (P7); <...> gebéjimq bendrauti
su aplinkiniais <...>. (P8)

Bendravimo jgadziai

Pirmiausia, gal santykio su savimi, aisku <...>. (P2); <...> pasirapint savimi,
sau atstovauti <...>. (P3); <...> tai reikia jausmy suvokimo, saves suvokimo
ugdymg. (P5); <...> suprasti save kaip asmenybe <...>. (P6); Svarbiausia tai
tikriausiai yra Sitiems vaikams saves supratimo mokytis <...>. (P7)

Saves pazinimas

Svarbiausi Tai savikontrolés <...>. (P2); <...> emocijy valdymo <...>. (P4); <...> saves
socialiniai Savikontrolé ir valdymo <...>. (P7); <...> gebéjimas elgtis atitinkamai iskilusiose situacijose
igidziai savireguliacija <..>. (P6); <...> gebéjimg kontroliuoti savo elgesj, aisku, taip pat visas

emocijas kylanéias <...>. (P8)

Labai svarbu yra konfliktiniy situacijy sprendimo mokymo <...>. (P1);

Situacijy sprendimas . . ) S
J P Gebéjimas tinkamai spresti iskilusias situacijas tikriausiai <...>. (P6)

Ir toliau bendradarbiavimas klaséje ir mokyklos bendruomenéje, mokyklos
Bendradarbiavimas  parke, Sventése <...>. (P1); Tai tikriausiai bendradarbiavimo vienas su kitu
<..>. (P4)

Interakcijos <...> kalbame apie patycias, mokome, kaip elgtis <...>. (P2); <...> turi
valdymas ir kontrolé ismokti pasakyti,,ne’ to jam reikés gyvenime <...>. (P8)

Kategorijos Svarbiausi socialiniai jgiidZiai turinys atskleidzia pedagogy nuomone, kokie sociali-
niai jgiidziai yra svarbiausi mokiniams, turintiems intelekto sutrikima, siekiantiems tinkamai adap-
tuotis gyvenime. Atlikta duomeny analizé atskleidé, kad pedagogai i$skiria bendravimo gebéjimus
(gebéjima komunikuoti, bendrauti jvairiose situacijose, i$reiksti save verbaliniais ir neverbaliniais
budais ir kt.), saves paZinimg (gebéjima suprasti save ir savo jausmus, stiprigsias ir silpnasias puses
ir kt.), savikontrole ir savireguliacijg (gebéjima kontroliuoti savo emocijas ir elgesj), situacijy spren-
dimg (gebéjima analizuoti informacijg ir patirtj, nagrinéti alternatyvius sprendimus ir jy pasekmes,
spresti konfliktines ar sudétingas situacijas), gebéjimg bendradarbiauti (gebéjima veiksmingai veikti
su kitais) ir interakcijos valdymg ir kontrolg (gebéjima atsispirti neigiamam poveikiui; pasipriesinti
kity spaudimui, pasakyti ,,ne®, nepasiduoti neigiamai jtakai). Tai sutampa su kity tyrimy rezultatais,
rodanciais, kad pedagogai $iuos gebéjimus isskiria kaip svarbiausius socialinius jgadzius, kuriuos
noréty iSugdyti savo mokiniams, turintiems intelekto sutrikima (Dewi et al, 2024).
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Pedagogai pabrézia, kad gebéjimas bendrauti skirtingose situacijose (bendravimas porose, gru-
pése ir su aplinkiniais) yra esminis socialiniy jgudziy elementas, leidziantis mokiniams, turintiems
intelekto sutrikimg, sékmingai jsitraukti j socialines situacijas (Jurevi¢iené ir Kaffemaniené, 2009).
Saves suvokimas, pazinimas ir savikontrolé, gebéjimas atsispirti neigiamam poveikiui, tyrime da-
lyvavusiy pedagogy teigimu, gali padéti geriau valdyti savo emocijas ir elgesj. Pedagogai taip pat
pazymeéjo gebéjimy spresti situacijas ir bendradarbiauti svarbg, nes gebéjimas spresti konfliktines si-
tuacijas ir veiksmingai bendradarbiauti su kitais asmenimis — bitini socialiniai jgtidziai, padedantys
mokiniams socialiai adaptuotis ugdymo jstaigoje ir uz jos riby (Malinauskas, 2004; Gudzinskiené,
2023; Dewi et al., 2024).

Mokiniy, turinciy intelekto sutrikimg, socialiniy jgudziy ugdymas. Toliau pristatomi susis-
teminti tyrimo rezultatai, atskleidziantys mokiniy, turin¢iy intelekto sutrikimg, socialiniy jgudziy
ugdymo ypatumus bendrojo ugdymo mokykloje. Analizuojama socialiniy jgiidziy ugdymo situacija
ir tyrime dalyvavusiy pedagogy isskirti svarbiausi $iy jgudziy ugdymo aspektai. Duomenys patei-
kiami 4 ir 5 lentelése.

4 lentelé

Socialiniy jgudziy ugdymo situacija bendrojo ugdymo mokykloje

Kategorijos Subkategorijos Iliustruojantys teiginiai

Bendravimas porose ir grupése. Didelése ir nedidelése grupése. (P1); <...>
kad ir grupéje dirbant, kazkokig bendrg uzduotj atliekant, mokau, kaip
paklausti ar atsakyti <...>. (P2); <...> stengiuosi juos jtraukti j grupines
veiklas, tokias kaip ,,Ryto ratas’, fiziné manksta, bendri Zaidimai, rateliai,
slépynés. (P3); Pogrupiuose, tai yra iki trijy mokiniy, ateina j specialiojo
pedagogo kabinetq. (P5); <...> ateidami j grupinius uzsiemimus. (P7)

Grupiné veikla

Socialiniy
igdziy Pamokos ir Tai yra pamokos. AS turiu dailés pamokas ir turiu technologiniy, verslumo
ugdymas Jomosios veiklos igndziy ugdymo pamokas. (P1); Tai pamokos. (P4); Pamokos. (P6); <...> ir
formaliojoje 8 binu pamokose <...>. (P7); Vedu pamokas, tai yra ugdomgsias veiklas. (P8)
veikloje <...> tiek individualiy uzsiemimy metu <...>. (P2); <...> arba individualios
Individuali veikla pratybos <..>. (P6); Tai i pradziy yra individualiis uZsiémimai, mes
mokomeés susipazinti su tuo <...>. (P7)
Specialiojo <..> ir logopedinés pratybos. (P4); <..> arba individualios specialiojo
pedagogo, logopedo  pedagogo pratybos. (P6); <...> tai yra ugdomgsias veiklas ir logopedines
pratybos pratybas. (P8)
<...> vaziavimas autobusu. Vat pasitreniravome klaséj, kg reikia daryti
ilipus j autobusg, kad reikia atsistoti prie vairuotojo, susimokéti uz bilietg,
paimti bilietg, atsisésti j keleivio kéde. Tai vat, tos iSmoktos situacijos jiems
Praktiné veikla padéjo, padéjo toje, toje konkrecioje situacijoje autobuse <...>. (P3); vykome
nataralioje aplinkoje j king, pirkome bilietus, mokémés stovéti eiléje, islaukti savo eilés <...>. (P4);
.SOCi‘tl_iniq <...> vaikai mokési pirkti traukinio bilietg ir stovéjo eiléje traukinio stoty
igudziy <...>. (P6); <....> kiekvieng antradienj einame j parduotuve pirkti maisto
ugdymas produkty sekancios dienos technologijy uzsiémimui. (P8)
neformaliojoje <...> taip pat vedu popamoking veiklg, dailés birelj. (P1); <...> socialiniy
veikloje C ) »

Popamokiné veikla  jgudziy tokj burelj ,Jveik kasdienybés issukius“ vedu <...>. (P5); <...> ir
popamoking veiklg organizuoju <...>. (P6)

Mes labai daug keliaujame. (P1); <...> daug keliaujam, daug isvaZiuojam
I$vykos <...>. (P2); Butent isvyky metu labai skatinu <...>. (P4); <...> vis jvairias,
visokias isvykas organizuoju. (P8)
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Atlikus tyrimo dalyviy pateiktos informacijos analize, i$skirtos dvi kategorijos: Socialiniy jgiidziy
ugdymas formaliojoje veikloje ir Socialiniy jgndziy ugdymas neformaliojoje veikloje. Tai rodo, kad
mokiniai, turintys intelekto sutrikima, ugdosi socialinius jgudzius tiek struktiruotose, planuotose
veiklose, tiek nataralioje aplinkoje, kurioje gali pritaikyti gebéjimus realiose situacijose (Hallahan ir
Kauffman, 2003; Raudelitnaité, 2007; Mendo-Ldazaro et al., 2018; Dewi et al., 2024).

Tyrimo dalyviai nurodé, kad formaliojoje veikloje socialiniy jgudziy ugdymas vyksta tiek jvai-
riy dalyky pamokose ir ugdomyjy veikly metu, tiek specialiojo pedagogo ar logopedo pratybose, ypac
taikant grupines veiklas. Pedagogai nurodé, kad grupinis darbas yra viena i§ pagrindiniy priemo-
niy socialiniams jgtdziams lavinti, nes jis suteikia mokiniams galimybe bendradarbiauti, keistis
patirtimi ir praktiskai taikyti jgytus gebéjimus. Grupinio darbo reik§me socialiniams jgadziams
ugdyti patvirtina ir Mendo-Lazaro ir kt. (2018) tyrimo rezultatai. Taikant grupinio darbo metoda,
mokiniai gali mokytis savo tempu, aktyviai jsitraukti j veiklas ir taikyti patirtines zinias bendra-
darbiaudami su bendraamziais (Kouneiher & Barbachoux, 2017). Ne maziau svarbi ir individuali
veikla, nes jos metu pedagogas gali kryptingai atsizvelgti j kiekvieno mokinio individualius porei-
kius, gebéjimus ir sunkumus, parinkti tinkamus ugdymo metodus ir uztikrinti nuosekly socialiniy
jgudziy formavimg.

Socialiniy jgndZiy ugdymo neformaliojoje veikloje kategorijoje iSryskéjo, kad 8is ugdymas vyksta
popamokinéje veikloje, praktinéje veikloje natiiralioje aplinkoje ir isvyky metu. Siose veiklose moki-
niai, turintys intelekto sutrikima, socialinius jgiidzius ugdosi ir taiko realiose situacijose uz ugdymo
jstaigos riby. Hallahan ir Kauffman (2003) pazymi, kad socialiniai jgiidziai turi bati ugdomi ir prak-
tiskai taikomi nataralioje mokiniy aplinkoje. Tokioje aplinkoje mokiniai gali jgytas Zinias ir gebéji-
mus taikyti realiose situacijose, ugdytis savaranki$kumg, bendradarbiavimg ir gebéjima prisitaikyti
prie socialiniy situacijy (Hallahan ir Kauffman, 2003; Raudelitinaité, 2007). Tyrimo dalyviai nurode,
kad mokiniams, turintiems intelekto sutrikimg, organizuojami specialiis bureliai socialiniams jga-
dziams ugdyti. Raudelitinaités (2007) teigimu, neformalusis ugdymas suteikia daugiau galimybiy
jsitraukti i socialiniy santykiy sistemas ir ugdytis socialinius jgidzius.

Galima daryti prielaida, kad socialiniy jgudziy ugdymas yra svarbus tiek formaliajame, tiek ne-
formaliajame ugdyme. Veiklos formaliojoje aplinkoje padeda jgyti pagrindinius socialinius gebéji-
mus. Neformaliojoje veikloje uz mokyklos riby mokiniai gali jgytas Zinias ir gebéjimus taikyti rea-
liose situacijose ir taip stiprinti jgytus jgadzius.

5 lenteléje pateikiama informacija apie tyrime dalyvavusiy pedagogy i$skirtus svarbiausius moki-
niy, turinciy intelekto sutrikima, socialiniy jgidziy ugdymo aspektus.

Atliekant tyrima siekta nustatyti, kokius aspektus pedagogai laiko svarbiausiais ugdant mo-
Kkiniy, turinc¢iy intelekto sutrikima, socialinius jgudzius. I$ siy duomeny isskirta viena pagrindi-
né kategorija, kurig sudaro devynios tarpusavyje susijusios subkategorijos. Tyrimo dalyviai nurodé
$iuos svarbius socialiniy jgndZiy ugdymo aspektus, kurie, ju nuomone, prisideda prie veiksmingesnio
mokiniy, turinéiy intelekto sutrikimg, ugdymo:

o Individualizuota ugdymo programa. Pedagogai pabrézia individualizuotos ugdymo programos
sudarymo svarbg organizuojant socialiniy jgtidziy ugdymo procesa. Kaip parodé Behroz-Sar-
cheshmeh ir kt. (2017) tyrimo rezultatai, siekiant visapusi$kai patenkinti mokinio poreikius,
j programa rekomenduojama integruoti gyvenimo jgadziy ugdyma.

e Mokinio paZinimas. Tyrimo dalyviai nurodo, kad itin svarbu i§samiai paZinti kiekviena mo-
kinj - jo gebéjimus, poreikius, individualias ypatybes ir ugdymosi sunkumus. Gerai pazinda-
mas mokinj, pedagogas gali tinkamai pritaikyti ugdymo turinj, metodus ir pagalbos budus,
batinus siekiant veiksmingiau ugdyti socialinius jgadzius.
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5 lentelé

Pedagogy isskirti svarbiausi mokiniy, turinciy intelekto sutrikimg, socialiniy jgudZiy ugdymo aspektai

Kategorija

Subkategorijos

Iliustruojantys teiginiai

Svarbiausi
socialiniy
igudziy
ugdymo
aspektai

Individualizuota
ugdymo programa

Kiekvienam mokiniui rasau individualizuotas ugdymo programas <...>.
(P1); <...> bet kokiu atveju, vis tiek tu individualizuoji <...>. (P2); <...>
nors uzduotys kiekvienam vaikui yra individualizuojamos <...>. (P3);
<...> 0 nuo pacio mokytojo, kaip jis, atsizvelgdamas, Zinoma, j jas, parengeé
jam individualizuotg programg <...>. (P4); Kadangi mes dirbame pagal
individualizuotas programas, tai as$ kazkaip nelabai prisirisu prie ty
bendryjy programy <...>. (P8)

Mokinio pazinimas

Tai man labai svarbu tas asmeninis rysys, pazinti kiekvieng mokinj <...>.
(P1); Cia mokytojas turi paZinti, jausti savo mokinius <...>. (P3); Tai va,
reikia pazinti tuos mokinius <...>. (P5); <...> ne tiek, kad suprastum, koks
yra sutrikimas, bet kuo geriau pazintum vaikus <...>. (P7)

Mokinio stiprybiy
(galiy) akcentavimas

Svarbiausia, svarbiausia, as galvoju, vis tik atsizvelgti j gebéjimus ir
neperspausti <...>. (P2); Nu, ir; aisku, paZinti stiprigsias vaiko puses, Zinoti,
kur jis gali atsiskleisti ir pajusti sékme, kur gali pajusti pasitikéjimg savimi.
(P3); <...> atkreipti démesj  jy stiprybes <...>. (P5); <...> j vaiky galias, o
jau tada ir vaiky sunkumus bei sutrikimo lygj. (P6)

Tévy jsitraukimas ir
palaikymas

<...> nes, kaip a$ sakau, téveliai tai yra pagrindinis, tikriausiai, dar vienas
resursas. (P2); <...> nes Sity jgudziy pritaikymas labai priklauso nuo vaiko
artimos aplinkos, kiek Seima prisideda <...>. (P3); <...> svarbiausia yra,
kad tévai neizoliuoty saves ir vaiky toje savo, nu, tokioje vat privacioje
namy erdvéje. (P8)

Kartojimas

<...>ir reikalingas nuolatinis kartojimas, kartojimas, kartojimas, kartojimas.
(P2); Ir kartojimas, kartojimas ir mokymas kiekvieno Zingsnio. (P4); <...> ir
tai, aisku, ir kartojimas, visq laikg priminimas kazkoks <...>. (P5)

Mokinio interesus
atitinkancio turinio

taikymas

<...> parenkant turinj, Ziiri, kas vaikui patinka <...>. (P2); Pirmiausia
atsizvelgiama j vaiko interesy sritj <...>. (P3)

Praktinis taikymas

Svarbiausia tai gal viskg, kg iSmokom teoriskai, perkelti j praktikg, kg
aptaréme, apie kg kalbéjome <..>. (P4); Galbiut daugiau veiklos uz
mokyklos riby, mokymasis tiesiog iséjus j laukg, na, tiesiog mieste bunant
kazkur, stebint realias situacijas, aptariant realias situacijas. (P6)

Mokymosi
motyvacijos
stiprinimas

<...> kad vaikui neprapulty mokymosi motyvacija, nes jeigu jau prapuola
motyvacija, dazniausiai vaikas tiesiog nebenorés tos veiklos. (P2); Veiklos
parenkamos taip, kad skatinty mokinio motyvacijq. (P5)

Mokinio jgalinimas
veikti

Geriausias biidas jgalinti — per patirtines veiklas, STEAM veiklas. (P3);
<...> svarbu, kad vaikai galéty patys kuo daugiau veikti. (P5); <...> svarbu,
kad patys pamatyty, isbandyty, noréty veikti. (P7); Aktyvaus mokymosi
metodai padeda jgalinti Siuos mokinius. (P8)

o Mokinio stiprybiy (galiy) akcentavimas. Pedagogai pazymi, kad ugdymo metody ir mokomo-
sios medziagos parinkimas turéty buti grindziamas pirmiausia mokiniy stipriosiomis pusémis
ir gebéjimais. Jurevicienés ir kt. (2023) tyrimo duomenys patvirtina, kad mokinio galimybiy ir
sunkumy nustatymas leidzia tikslingai planuoti socialiniy jgadziy ugdyma.

o Tévy jsitraukimas ir palaikymas. Pedagogai pabrézia, kad socialiniy jgiidziy ugdymo procese
svarbus mokiniy tévy palaikymas ir aktyvus dalyvavimas. Kaip pazymi tyrimo dalyvis P2,
»$eima yra pagrindinis resursas®. Seimos vaidmenj pabrézia ir Rashid (2010), teigdamas, kad
atsakomybé uz socialiniy jgadziy ugdyma tenka tiek mokyklai, tiek $eimai.
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 Kartojimas. Tyrimo dalyviai pazymi, kad ugdant socialinius jgtidzius ypa¢ svarbus kartojimas,
nes mokiniai, turintys intelekto sutrikimg, daznai patiria mastymo ir atminties sunkumy. Kul-
nazarova ir kt. (2023) teigia, kad sistemingas kartojimas padeda jtvirtinti jgytus socialinius
jgadzius.

o Mokinio interesus atitinkancio turinio taikymas. Pedagogai nurodo, jog ugdymo procese svar-
bu atsizvelgti j mokiniy pomégius, doméjimosi sritis ir patirtj, kad ugdymas buty patrauklus,
jtraukiantis ir motyvuojantis. Veiklos gali bati pritaikytos prie mokiniy individualiy poreikiy
ir gebéjimy.

o Praktinis taikymas. Pedagogai pabrézia, kad socialiniy jgtidziy ugdymas turi bati siejamas su
realiomis gyvenimo situacijomis. Praktinis jgiidziy taikymas skatina mokiniy savarankisku-
ma, sprendimy priémimo gebéjimus ir atsakomybés jausma.

o Mokymosi motyvacijos stiprinimas. Tyrimo dalyviai pabrézia mokymosi motyvacijos svarba
visame ugdymo procese. Pedagogai teigia, kad mokiniy mokymosi motyvacija didéja, kai ug-
dymo turinys yra jdomus ir aktualus, o veiklos - jtraukiancios ir grindziamos patirtimi. Be to,
teigiamas griztamasis ry8ys, palaikymas ir galimybé rinktis veiklas bei savarankiskai spresti
uzduotis dar labiau skatina mokymosi motyvacijg (P4, P6).

o Mokinio jgalinimas veikti. Pedagogai siekia skatinti mokiniy savarankiskuma, iniciatyva ir pa-
tirtinj mokymasi. Tyrimo duomenys rodo, kad aktyvis, patyriminiai metodai padeda moki-
niams jgyti gebéjimy savarankiskai veikti ir spresti problemas. Kaip pazymi tyrimo dalyvis P8,
»aktyvaus mokymosi metodai padeda jgalinti $iuos mokinius®. Tai apima ne tik veikly parin-
kima, bet ir salygy eksperimentuoti ir priimti sprendimus sudaryma, suteikiant mokiniams
galimybe aktyviai dalyvauti mokymosi procese ir stiprinti socialinius jgadzius.

Apibendrinus duomenis matyti, kad mokiniy, turinciy intelekto sutrikima, socialiniy jgadziy
ugdymas vyksta tiek formaliojoje (grupinéje veikloje, pamokose, specialiojo pedagogo, logopedo
pratybose), tiek neformaliojoje veikloje. Pedagogai, ugdydami mokiniy socialinius jgudzius, taiko
jvairius metodus, atsizvelgdami j kiekvieno mokinio gebéjimus, patiriamus ugdymosi sunkumus,
intelekto sutrikimo laipsnj ir specialiyjy ugdymosi poreikiy lygj. Ypa¢ daug démesio skiriama mo-
kymuisi nataralioje aplinkoje, nes pedagogai pabrézia, kad mokiniams svarbu jgytas Zinias pritai-
kyti realiose situacijose, todél veiklos daznai vyksta uz ugdymo jstaigos riby. Taip pat iSry$kinama
individualizuoty ugdymo programy rengimo svarba ir tévy jsitraukimo j ugdymo procesa reik§mé.

Pedagogy patiriami sunkumai ugdant mokiniy, turin¢iy intelekto sutrikima, socialinius jgu-
dzius. Toliau pristatomi rezultatai, atskleidziantys pedagogy patiriamus sunkumus ugdant mokiniy,
turinciy intelekto sutrikima, socialinius jgadzius (6 lentelé).

Atliekant tyrimo dalyviy pateiktos informacijos analizg, iSry$kéjo veiksniai, apsunkinantys socia-
liniy jgudziy ugdyma Siuolaikinéje mokyklos praktikoje.

Pedagogai dazniausiai i$skyré mokiniy komunikavimo sunkumus, susijusius su ribotais verbali-
nés kalbos gebéjimais ir nepakankamai i$lavintais bendravimo jgadziais, kurie apsunkina socialiniy
jgudziy ugdyma ir jy taikyma kasdienése situacijose. Taip pat buvo pabrézti mokiniy trumpalaikeés
atminties ir mgstymo ypatumai, dél kuriy socialiniy jgiidziy ugdymas reikalauja nuoseklaus kartoji-
mo, ilgesnio laiko ir nuolatinio grjztamojo rysio.

Kaip reik$mingas veiksnys, apsunkinantis socialiniy jgtdziy ugdyma, jvardyta laiko stoka, ribojanti
pedagogy galimybes planuoti ir organizuoti jvairias individualizuotas ir patyrimines veiklas. Tyrimo
dalyviai taip pat atkreipé démesj j mokiniy intelekto sutrikimo ypatumus, kurie lemia skirtingg socia-
liniy jgtdziy ugdymo tempa ir poreikj taikyti diferencijuotus ugdymo metodus. Dél specifiniy porei-
kiy mokiniai, turintys intelekto sutrikimg, daznai patiria sunkumy fiziskai, psichologiskai, socialiai

156



Valentinas Charitonovas, Laima Toméniené. Pedagogy patirtys ugdant mokiniy, turin¢iy intelekto sutrikima, socialinius jgadzius

ar emociskai prisitaikydami prie aplinkos, todél ypa¢ svarbu ugdyti adaptacinius gebéjimus (Marzec,
2017). Tyrimo dalyviai pabrézé pedagogy patiriamus emocinius sunkumus, kuriy kyla ugdant mokiniy,
turinc¢iy didesniy specialiyjy ugdymosi poreikiy, socialinius jgudzius. Tyrimo dalyviy patirtys atsklei-
dé, kad ilgalaiké emociné jtampa, padidéjusi atsakomybé, létas mokiniy, turinéiy intelekto sutrikimg,
socialiniy jgadziy ugdymasis ir pedagogy kantrybés stoka neigiamai veikia tiek pedagogy savijauta,
tiek ugdymo proceso kokybe. Panasias tendencijas atskleidzia ir moksliniai tyrimai, kuriuose nuro-
doma, jog emocinis i§sekimas ir perdegimas glaudziai susij¢ su darbo kraviu ir darbo sudétingumu
dirbant jtraukties salygomis (McLean & Connor, 2015; Skaalvik & Skaalvik, 2017).

6 lentelé

Pedagogy patiriami sunkumai ugdant mokiniy, turinciy intelekto sutrikimgq, socialinius jgiidzius

Kategorija Subkategorijos Iliustruojantys teiginiai
Mokiniy <...>jiems sunku komunikuoti, dazniausiai tie vaikai turi ir neissivysciusiq
komunikavimo kalbg <..> arba iSvis nekomunikuoja <...>. (P4); <..> labai silpnai
sunkumai kalbantys <...>. (P6); Kadangi Sie abu vaikai yra nekalbantys <...>. (P7)
Laiko stoka Tritksta laiko. (P2); AS manau, galbit triksta laiko <..>. (P5); <..>
socialiniams reikia daugiau laiko <...>. (P7)
jgtdziams ugdyti

<...> informacija, kurig tu perteiki, jinai pakankamai greitai, kaip

Trumpalaikés . ) . - . .
. . .. . Cia pasakyti, pamirstama, <..> sunkiai sekasi mgstyti. (P2); <..>

Veiksniai mokiniy atminties ir Lo - - i ; .

o astvmo vpatumai dazniausiai vaikai atrodo tiesiog pamirsta, apie kg kalbéjom, nebeZino,
aps.ull1'k1'nantys Bymoyp kaip atlikti paprastg uzduotj. (P6)
.Sszlawmlq Mokiniy intelekto <...> neZinau, kaip ¢ia dabar jvardinti, gal vaiky ligos... negalia <...>.
igndziy . . D S . . - .
ugdyma sutrikimo ypatumai  (P7); Tai, aisku, gali biiti labai sunkios mokiniy negalios <...>. (P8)

Pedagogy patiriami  <...> gal ir kantrybés pritritksta <...>. (P2); <...> kantrybé ir empatija
emociniai sunkumai  <...>. (P4)

<..> Kazkokio tokio prisidéjimo kaip ir nejauciu <...>. (P1); Kad néra
Tévy jsitraukimo testinumo namuose <...>. (P3); <...> kitiems tévams nelabai ir yra jdomu,
stoka svarbiausia, kad jis eina j mokyklg <...>. (P5); IS tikryjy as pastebéjau, kad

tévai tarsi vengia prisideéti prie ty jgndziy ugdymo, lavinimo <...>. (P6)

<...> kai kuriy tévy yra tokia truputélj padidinta hipergloba <...>. (P1);

Tévy hipergloba <...> Ypa¢ daug is tévy pusés tos hiperglobos <...>. (P3)

Analizuojant gautus duomenis taip pat isry$kéjo tévy jsitraukimo stoka ir tévy hipergloba, kurios,
pedagogy teigimu, apsunkina mokiniy socialiniy jgiidziy ugdyma. Nepakankamas tévy bendradar-
biavimas su mokykla ir perdéta globa riboja mokiniy savarankiskumo ugdyma ir galimybes taikyti so-
cialinius jgadzius realiose situacijose. Tévy ir pedagogy tarpusavio pasitikéjimas, dalijimasis patirtimi
ir kompetencijy pripazinimas yra svarbis veiksniai, galintys prisidéti prie veiksmingesnio socialiniy
jigidziy ugdymo ir padéti uztikrinti kuo sékmingesnj ugdyma (Alifanoviené & Toméniené, 2023).

Siuolaikiniuose jtraukiojo ir specialiojo ugdymo tyrimuose pabréziama asmeny, turin¢iy negalia,
socialinio dalyvavimo svarba ir batinybé ieskoti sisteminiy ugdymo ir socializacijos sasajy skirtin-
gais amziaus tarpsniais. Toks poziiris sudaro prielaidas kryptingai plétoti mokiniy, turinc¢iy inte-
lekto sutrikima, individualias galias, skatinti savarankiskumg ir pasirengima visaver¢iam gyvenimui
visuomeneéje.

Mokiniy, turinéiy intelekto sutrikima, socialiniy jgidziy ir jy ugdymo aspekty tyrime daugiau-
sia démesio buvo skiriama konkretiems socialiniams gebéjimams, kurie, Jurevic¢ienés (2012, p. 41)
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teigimu, ,,pasireiskia socialinius lakescius atitinkanciu elgesiu komunikavimo ir bendradarbiavimo
situacijose®. Straipsnyje pristatyto kokybinio tyrimo rezultatai papildo mokslines Zinias apie moki-
niy, turinciy intelekto sutrikimga, socialiniy jgiidziy ugdymo realijas $iuolaikinéje mokykloje. Gauti
duomenys, derantys su mokslininky jzvalgomis, atskleidzia, kad mokiniy, turin¢iy intelekto sutriki-
ma, socialiniy jgudziy ugdymas yra kompleksinis procesas, priklausantis nuo taikomy ugdymo me-
tody, pedagogy ir tévy bendradarbiavimo bei ugdymo aplinkos. Tai pabrézia kryptingo socialiniy
jgudziy ugdymo svarbg ir poreikj toliau tirti $ig sritj bei tobulinti praktika (Tilindiené ir kt., 2008;
Jurevicieneé, 2012; Kaffemaniené ir Jureviciené, 2012; Behroz-Sarcheshmeh et al., 2017; Dewi et al.,
2024 ir kt.).

Tyrimo ribotumai

Tyrimo rezultaty apibendrinimg riboja nedidelé dalyviy imtis (N = 8) i§ riboto skai¢iaus ugdymo
jstaigy ir tai, kad dauguma dalyviy buvo jauni specialistai, turintys nedidelj darbo staza. Be to, tyri-
me taikytas vienas duomeny rinkimo metodas - pusiau struktiruotas interviu, todél gautos i§vados
atspindi tik dalj pedagogy patir¢iy ir negali buti apibendrintos platesniu mastu.

ISvados

1. Tyrimo rezultatai rodo, kad mokiniai, turintys intelekto sutrikima, yra i$siugde tam tikrus socia-
linius jgdzius, kurie padeda $iems mokiniams dalyvauti kasdienése situacijose. Ryskiausios sti-
prybeés, kurias dazniausiai i§skiria pedagogai, yra savikontrolé, gebéjimas rtpintis kitais ir teikti
pagalba, uzmegzti ir palaikyti tarpasmeninius santykius bei bendradarbiauti su bendraamziais.
Minéti gebéjimai leidzia mokiniams aktyviai dalyvauti grupinése veiklose, jaustis socialiai jtrauk-
tiems ir pasitikéti savimi. Pedagogai pabrézia, kad $ios stiprybés sudaro pagrinda tolesniam soci-
aliniy jgadziy ugdymui ir gali bati kryptingai stiprinamos ugdymo procese.

2. Pedagogy patirtys atskleidzia, kad mokiniai, turintys intelekto sutrikima, susiduria su reik§min-
gais socialiniy jgadziy trikumais, ypa¢ emocijy savireguliacijos, bendravimo, orientavimosi so-
cialinése situacijose ir bendradarbiavimo srityse. Pedagogai pastebi, kad mokiniams sunku val-
dyti emocines reakcijas, inicijuoti ir palaikyti socialing saveika, jsitraukti j grupines veiklas ir
spresti tarpasmeninius konfliktus. Nors tam tikrose situacijose atsiskleidzia mokiniy socialiniy
jgudziy stiprybés, praktinéje kasdienéje veikloje Sie gebéjimai daznai yra nepakankami, todél
batinas nuoseklus, individualizuotas ir konkrec¢ioms situacijoms pritaikytas socialiniy jgtdziy
ugdymas.

3. Pedagoguy nuomone, pagrindiniai socialiniai jgiidziai, kuriuos butina ugdyti mokiniams, turin-
tiems intelekto sutrikimg, yra bendravimo gebéjimai, saves pazinimas, savikontrolé, gebéjimas
spresti konfliktines situacijas ir bendradarbiauti. Ypa¢ daug démesio skiriama mokiniy gebéjimui
bendrauti jvairiose socialinése situacijose, nes tai sudaro prielaidas sékmingai jsitraukti j socia-
linj gyvenima. Be to, pabréziama saves pazinimo ir savikontrolés svarba - $ie gebéjimai padeda
mokiniams valdyti emocijas ir elgesj. Taip pat idskiriama socialinés kognicijos jgudziy, jskaitant
gebéjima spresti konfliktus, ir gebéjimo bendradarbiauti reik§mé sékmingai socialinei adaptacijai
tiek mokykloje, tiek uz jos riby.

4. Tyrimo rezultatai parodé, kad mokiniy, turinciy intelekto sutrikima, socialiniy jgadziy ugdymas
bendrojo ugdymo mokykloje vyksta tiek formaliojoje, tiek neformaliojoje veikloje. Formaliojoje,
struktaruotoje veikloje mokiniai jgyja pagrindinius socialinius gebéjimus, o neformaliojoje vei-
kloje, natiraliose situacijose $iuos gebéjimus taiko ir stiprina realiame gyvenime. Tai patvirtina
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formaliojo ir neformaliojo ugdymo dermés svarbg siekiant sékmingos mokiniy socialinés adap-
tacijos.

5. Tyrimo duomenys rodo, kad mokiniy, turin¢iy intelekto sutrikima, socialiniy jgidziy ugdymas
yra veiksmingiausias, taikant individualizuotg poziirj, atsizvelgiant j mokiniy gebéjimus, stipry-
bes, interesus ir patiriamus mokymosi sunkumus. Pedagogai pabrézia kryptingo metody parin-
kimo, ugdymo turinio pritaikymo, nuoseklaus socialiniy jgadziy kartojimo ir jy taikymo realiose
situacijose svarbg. Taip pat pabréziama tévy jsitraukimo, mokiniy mokymosi motyvacijos sti-
prinimo ir aktyvaus mokiniy dalyvavimo ugdymo procese svarba. Siy veiksniy visuma atspindi
holistinj pozitrj j ugdyma, kuris skatina mokiniy savarankiskuma, iniciatyvumg ir patirtinj mo-
kymasi bei sudaro prielaidas nuosekliai ugdyti socialinius jgiidzius.

6. Analizuojant pedagogy patirtj, nustatyta, kad mokiniy, turin¢iy intelekto sutrikima, socialiniy jga-
dziy ugdyma reik$mingai apsunkina verbalinio komunikavimo, trumpalaikés atminties ir masty-
mo sunkumai, dél kuriy socialiniams jgiidziams ugdyti reikia daugiau laiko, nuoseklaus kartojimo
ir nuolatinio griztamojo rysio. Ugdymo procesui neigiamg jtaka taip pat daro pedagogy laiko stoka,
padidéjusi emociné jtampa, kantrybés trikumas ir batinybé taikyti diferencijuotus ugdymo meto-
dus. Be to, nustatyta, kad mokiniy savarankiskumg ir socialiniy jgaidziy taikyma realiose situaci-
jose riboja nepakankamas tévy jsitraukimas arba perdéta globa. Tyrimo duomenys patvirtina, kad
veiksmingas socialiniy jgiidziy ugdymas neatsiejamas nuo nuoseklaus pedagoguy ir tévy bendradar-
biavimo, tarpusavio pasitikéjimo ir palankios ugdymo aplinkos kiirimo.
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Santrauka

Straipsnyje analizuojamos pedagogy patirtys ugdant mokiniy, turinciy intelekto sutrikimg, socialinius jgtidzius.
Mokslinéje literatiiroje pazymima, kad mokiniai, turintys intelekto sutrikima, daznai pasizymi nepakankamai
iSugdytais socialiniais jgiidZiais, todél kyla sunkumy bendraujant, planuojant kasdiene veikla, vykdant kognity-
vines ir praktines uzduotis. Be to, $ie mokiniai labiau priklausomi nuo aplinkiniy. Sistemingas socialiniy jgtidziy
ugdymas gali padéti spresti minétas problemas, skatinti teigiamus elgesio poky¢ius socialinés saveikos metu ir
kasdieniame socializacijos procese bei prisidéti prie savarankisko gyvenimo jgadziy ugdymo.

Probleminiai klausimai. Kaip pedagogai vertina mokiniy, turin¢iy intelekto sutrikimg, socialinius jgadzius
ir jy ugdymo ypatumus bendrojo ugdymo mokykloje? Su kokiais sunkumais susiduria pedagogai, ugdydami
mokiniy, turinciy intelekto sutrikimg, socialinius jgadzius?

Tyrimo objektas — pedagogu patirtys ugdant mokiniy, turinc¢iy intelekto sutrikima, socialinius jgadzius.

Tyrimo tikslas — atskleisti pedagogy patirtis ugdant mokiniy, turinéiy intelekto sutrikima, socialinius jga-
dzius bendrojo ugdymo mokykloje, isryskinant $io ugdymo ypatumus ir pedagogy patiriamus sunkumus.

Empirinis tyrimas grindziamas kokybine tyrimo prieiga. Tyrime dalyvavo pedagogai i$ skirtingy Lietuvos
bendrojo ugdymo mokykly, ugdantys mokinius, turin¢ius intelekto sutrikima.

Tyrimo metodai. Duomenims rinkti taikytas pusiau struktiiruotas interviu metodas, duomeny analizei —
kokybiné turinio analizé. Teoriné analizé atlikta analizuojant moksline literatara.

Tyrimo rezultatai atskleidé, kad mokiniai, turintys intelekto sutrikima, yra issiugde tam tikrus socialinius
jgudzius, tokius kaip savikontrolé, ripinimasis kitais ir bendradarbiavimas, leidziancius jiems dalyvauti kas-
dienése ir grupinése veiklose. Kartu nustatyta, kad socialiniy jgidziy ugdyma apsunkina emocijy saviregulia-
cijos, bendravimo ir socialinés orientacijos gebéjimy trakumas, todél batinas nuoseklus ir individualizuotas
ugdymas. Pedagogy nuomone, svarbiausi ugdytini socialiniai jgiidziai yra bendravimas, saves pazinimas, sa-

163


https://doi.org/10.33607/bjshs.v4i71.478
https://atvirasseimas.lrs.lt/processes/inici-atyvos-vizija-LT2050?locale=lt
https://atvirasseimas.lrs.lt/processes/inici-atyvos-vizija-LT2050?locale=lt
https://orcid.org/0000-0001-6356-5832

eISSN 2424-3299. Specialusis ugdymas / Special Education 48, 2025

vikontrolé, konflikty sprendimas ir bendradarbiavimas, uztikrinantys sékmingg mokiniy socialine adapta-
cija. Socialiniy jgiidziy ugdymas bendrojo ugdymo mokykloje vyksta tiek formaliojoje, tiek neformaliojoje
veikloje, kurioje jgyti gebéjimai taikomi ir jtvirtinami realiose gyvenimo situacijose. Tyrimo duomenys rodo,
kad ugdymas veiksmingiausias, kai taikomas individualizuotas poziaris, grindziamas mokiniy gebéjimais,
patirtimi ir aktyviu jsitraukimu, jtraukiant j ugdymo procesg tévus. Socialiniy jgudziy ugdyma apsunkina
mokiniy komunikacijos ir atminties ypatumai, pedagogy laiko stoka, emociniai i$$tikiai ir nepakankamas
tévy jsitraukimas, todél veiksmingam ugdymui bitinas nuoseklus pedagogy ir tévy bendradarbiavimas bei
palankios ugdymo aplinkos kiirimas.
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Abstract. The article analyses the experiences of educators in developing social skills in students with intellectual
disabilities. The research aim is to reveal the experiences of educators in developing the social skills of these stu-
dents in general education schools, highlighting the peculiarities of education and the difficulties encountered. A
qualitative study was chosen for the empirical study, which involved educators from different general education
schools of Lithuania educating students with intellectual disabilities. The study is based on a qualitative research
approach. A semi-structured interview method was used for data collection, and qualitative content analysis was
used for data analysis. Theoretical analysis was performed by using scientific literature analysis. The results of
the study revealed that students with intellectual disabilities have developed social abilities such as self-control,
caring for others, and cooperation, which enable them to participate in daily and group activities. It has been
found that the development of social skills is complicated by a lack of emotional self-regulation, communication,
and social orientation abilities; therefore, consistent and individualised education is necessary. According to the
educators, the most important social skills to be taught are communication, self-awareness, self-control, conflict
resolution, and cooperation, which ensure the successful social adaptation of students. Social skills are developed
in general education schools through both formal and non-formal activities, where the skills acquired are ap-
plied and reinforced in real-life situations. The research data show that education is most effective when an indi-
vidualised approach is taken, based on students’ abilities, experience, and active involvement, and when parents
are included in the educational process. It has also been found that the development of social skills is complicated
by the communication and memory characteristics of students, the lack of time of educators, emotional chal-
lenges, and insufficient parental involvement, therefore, effective development requires consistent cooperation
between educators and parents and the creation of a favourable educational environment.

Keywords: intellectual disabilities, students, social skills, education.

Introduction

International and national documents on education (Global Education Monitoring Report, 2020;
European Agency for Special Needs and Inclusive Education, 2022; Lithuania’s Progress Strategy
Lithuania 2030; State Progress Strategy ‘Lithuania’s vision for the future Lithuania 2050, etc.) em-
phasise that, in the course of inclusive education processes, it is important to ensure the physical,
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emotional, and social well-being of each student, as well as accessibility to learning (Gudjonsdottir
& Oskarsdéttir, 2016; Ainscow, 2020; Milteniené et al., 2020). It is emphasised that, in the context
of inclusive education, special attention must be paid to the social integration of vulnerable, at-risk
students, especially children with disabilities (UNESCO, 2021) (including students with intellectual
disabilities), the success of which can be ensured by the social skills possessed by students, which
help them meet their own and other people’s needs, achieve social goals, etc. (Del Prette & Del
Prette, 2021). Research over the past decades has convincingly proven that, in modern schools,
the development of students’ social skills must be assigned particular importance (Gedviliené &
Bauziené, 2008; Tilindiené et al., 2008; Oberle & Schonert-Reichl, 2017; Ozerk et al., 2021, etc.), as it
promotes positive behavioural changes during social interactions, helps create and nurture relation-
ships with the immediate environment, and improves social interaction with other individuals (Silva
& Elias, 2023).

Students with intellectual disabilities experience difficulties in social functioning (Jurevi¢iené &
Kaffemaniené, 2009; Hidayat, 2023). It is more difficult for them to adapt and navigate in the social
environment, to understand social norms, and to understand their own and other individuals’ emo-
tions (Ageyeva & Maltsev, 2018; Dewi et al., 2024), to control their emotions and behaviour (Su et
al., 2023), to create and maintain interpersonal relationships with other individuals, to communicate
(Gudzinskiené, 2023). The social skills possessed by students with intellectual disabilities vary de-
pending on the degree of intellectual disability (Dewi et al., 2024).

Research shows that social skills strengthen the social self-confidence of students with intellec-
tual disabilities, and increase the possibilities of social inclusion (Tilindiené et al., 2008), help to
better navigate various social situations, improve learning achievements, and promote motivation to
learn (Jureviciené et al., 2023), i.e., social skills positively affect not only the behaviour of students,
but also their academic achievements (Oberle & Schonert-Reichl, 2017, Taylor et al., 2017). This is
also supported by numerous empirical studies (Molina Roldan et al., 2021; Oh-Young & Filler, 2015,
etc.) which have established that academic and social progress increases when students with special
educational needs are educated in well-planned, organised inclusive classrooms (Waldron & Mcles-
key, 2010; Alifanoviené & Toméniené, 2023; Kaffemaniené et al., 2023). It is noted that it is highly
important to develop social skills in students with intellectual disabilities, as their lack can adversely
affect social interaction with others, for example, peer rejection (Jurevi¢iené & Kaffemaniené, 2009;
Silva & Elias, 2023), or bullying (Gudzinskiené, 2023). The acquisition of social skills can become
an important factor determining the quality of social functioning and situational management
(Jurevi¢iené et al., 2011), thus reducing undesirable behaviour (Silva & Elias, 2023).

In Lithuanian educational institutions, the development of social skills of students with intel-
lectual disabilities is not distinguished as a special subject or object of education, and it is recom-
mended to integrate the development of social skills into the curricula of learning subjects; how-
ever, this is not sufficient for students with intellectual disabilities (Kaffemaniené & Jureviciené,
2012). It is noted that social skills can be developed in formal and non-formal education processes
(Raudelitnaité, 2007). Prayitno et al. (2024) point out that social skills cannot be developed spon-
taneously and indicate that educators must choose appropriate methods for developing social skills.

The research presented in the article aimed to determine how the development of social skills of
students with intellectual disabilities is organised in educational practice. The research problem can
be characterised by the questions that require research to be conducted: How do educators assess the
social skills of students with intellectual disabilities and the specifics of their development in general
education schools? What difficulties do educators encounter when developing social skills in students
with intellectual disabilities?
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The object of the research is educators’ experiences in developing social skills in students with
intellectual disabilities.

The aim of the research is to reveal the experiences of educators in developing the social skills of
students with intellectual disabilities in general education schools, by highlighting the peculiarities
of education and the difficulties encountered.

Theoretical aspects of the research

On the basis of the analysis of scientific literature, this section examines the concept of social skills,
their importance for the individual’s social functioning, and the specifics of developing social skills
in students with intellectual disabilities. The methods of social skills development presented in sci-
entific literature, the aspects of the educational environment, and the challenges faced by educators
are analysed. The analysis of scientific literature provided the premises for identifying the main
theoretical categories, which became the basis for empirical research and the development of a semi-
structured interview tool.

Scientific literature provides various definitions of social skills, while emphasising their impor-
tance for successful human functioning in social life, because they improve social interaction with
others, help foster interpersonal relationships, strengthen the ability to engage in social life, and help
constructively manage emerging situations (Gudzinskiené, 2023; Malinauskas, 2004). These factors
influence the quality of the individual’s personal and social life (Abbas et al., 2024; Gaol, 2021). It is
noted that people who lack social skills experience difficulties in their personal lives, in educational
institutions, and in other social spaces. People do not acquire social skills automatically, i.e., social
skills are acquired during the educational process (Gaol, 2021; Hidayat, 2023; Prayitno et al., 2024).
Parents, community, and school are responsible for developing these skills (Rashid, 2010). Serlie
et al. (2021) emphasise that the development of social skills should be integrated into educational
programmes as one of the priorities, as it affects not only social achievements, but also academic
ones. Educators must organise the educational process in a planned manner and choose teaching/
learning methods (Prayitno et al., 2024) which would help strengthen the individual’s opportunities
for social engagement, and increase his/her self-confidence in participating in public life (Tilindiené
et al,, 2008). In foreign scientific literature, the most frequently mentioned method for developing
social skills is cooperative group work (Prayitno et al., 2024; Mendo-Lazaro et al., 2018; Polat et al.,
2022; Buchs & Butera, 2015). By working in groups, students develop their communication skills,
imitate each other’s behaviour, and receive feedback that helps them evaluate their own social be-
haviour (Mendo-Lazaro et al., 2018). Working in groups strengthens children’s social and cognitive
processes which influence the development of social interactions. Cooperative learning activities
as a means of developing social skills are also highlighted by Polat et al. (2022), stating that group
activities of children are significant for the development of social skills and children’s interaction
with each other. The development of social skills improves the effectiveness of group activities in
terms of academic and cognitive outcomes (Buchs & Butera, 2015), strengthens the individual’s op-
portunities for social engagement, and increases their self-confidence when participating in public
life (Tilindiené et al., 2008).

According to Gudzinskiené (2023), one of the signs of intellectual disability is a lack of social
skills, which can manifest itself in difficulty with communication, emotional expression, and the
ability to establish and nurture relationships with other individuals. These statements are supple-
mented by Fernandes, Jardim, and Lopes (2021), who note that students with intellectual disabilities
often have not only limited communication skills, but also weaker emotional recognition and social
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adaptation, which makes their education more challenging, especially when a lack of clear method-
ological guidelines and social skills development programmes is observed. To explain the reasons
for these difficulties, Giil (2016) points out that a lack of social skills is often caused by impairments
in cognitive functions, limited opportunities to interact with typical peers, and failures in social
situations, which negatively affect the acquisition of skills through observation and modelling of
behaviour. It is emphasised that the social interaction of children with intellectual disabilities varies
depending on the degree of intellectual disability (Dewi et al., 2024). These children experience chal-
lenges in the field of social skills (Hidayat, 2023; Su et al., 2023; Jacobs et al., 2020). Lack of contact
with peers and adults results in a loss of connection with the social environment (Kozina, et al.,
2019). Due to the difficulties inherent in the disorder and undeveloped social skills, children with
intellectual disabilities are more vulnerable to external factors (Supena & Hasanah, 2020). Accord-
ing to Guralnick, Connor, and Johnson (2011), children with moderate intellectual disabilities have
limited understanding of social norms and insufficient social cognition skills, which hinders their
social adaptation.

It is emphasised that the development of social skills, which is one of the main educational priori-
ties of students with intellectual disabilities, can help solve these problems, as it promotes positive
behavioural changes during social interactions and in the daily socialisation process (Tilindiené et
al., 2008; Jurevic¢iené, 2012; Kaffemaniené & Jurevidiené, 2012; Behroz-Sarcheshmeh et al., 2017;
Dewi et al., 2024, etc.). Appropriately developed social skills can improve mental health (Ratcliffe &
Wong et al., 2015). For this reason, a review of the scientific literature shows the interest of scholars
from different countries in the development of social skills of children with intellectual disabilities
and their efforts to create educational models and search for suitable methods. According to Behroz-
Sarcheshmeh et al. (2017), such children can acquire social skills through daily interactions with
peers, parents, and family members. It is noted that, in general education schools, the development
of social skills is usually integrated into educational programmes; however, for students with intel-
lectual disabilities, such integration is not sufficient, as they require greater and more targeted peda-
gogical assistance. Adeniyi and Omigbodun (2016), as well as Giil (2016), emphasise that educators
often lack the required time, resources, and professional preparation to effectively integrate social
skills development into the daily educational process. In view of this, Kaffemaniené and Jurevi¢iené
(2012) emphasise the necessity of individualising the development of social skills of these students,
and this is supported by Gevorgianiené and Liaudanskiené (2022) who argue that it is necessary to
individualise educational programmes for students with intellectual disabilities, as academic activi-
ties at school are mainly based on cognitive abilities. Moreover, Behroz-Sarcheshmeh et al. (2017)
note that traditional educational programmes place excessive emphasis on academic achievements
and do not focus enough on functional behaviour and the development of social skills, which is why
an individualised approach is particularly important. According to Raudelitinaité (2007), extracur-
ricular activities can be an effective medium for these students to develop social skills. As Jurevi¢iené
(2012) states, the development of social skills of students with intellectual disabilities must be based
on the strengths perspective, because the most important strength of these children is their ability
to grow and change; meanwhile, education based on the strengths perspective is identified as a re-
source to help them effectively develop missing social skills. It is emphasised that, when providing
educational assistance that responds to educational needs, students can acquire knowledge and skills
on how to behave appropriately in complex social situations and work activities, and how to plan
their free time (Gevorgianiené & Liaudanskiené, 2022).

Scientific literature describes various principles and methods for individualising social skills de-
velopment programmes for children with intellectual disabilities, among which, therapeutic inter-
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ventions focused on emotion recognition, behaviour regulation, and strengthening interpersonal
interaction skills play a significant role (Mirzaie Ranjbar et al., 2018; Hidayat, 2023; Kulnazarova et
al., 2023; Amanda & Hidayat, 2024). Play therapy is emphasised as a method that provides children
with a safe environment to explore social situations, learn new social skills, and practise positive
social interactions, which helps them to adapt more easily to everyday situations and reduces social
exclusion (Mirzaie Ranjbar et al., 2018). Kulnazarova et al. (2023) emphasise the effectiveness of
cognitive therapy in developing social skills in children with intellectual disabilities, because cog-
nitive therapy helps students adapt to the social environment and improve interpersonal relation-
ships.

When organising the development of social skills, educators use active teaching/learning meth-
ods, experiential activities, role-playing games, present and analyse various social stories, identify
positive and negative behaviour, and model different social situations (Drossinou-Korea & Pan-
opoulos, 2017; Gevorgianiené & Liaudanskiené, 2022; Giil, 2016; Prayitno et al., 2024; Suminaite,
2017). Research shows that the use of these methods can improve students’ motivation to learn,
teamwork skills, self-control, and decision-making abilities. However, researchers emphasise that
the educational process must be adapted to the individual needs of each student, based on their
strengths and abilities, because only such a personalised approach ensures that the social behaviour
learned is consistently reinforced in the everyday environment (Sibanda, 2018). The results of these
studies emphasise that the most effective development of social skills is systematic, consistent, and
individually tailored, encompassing both teaching and aspects of strengthening positive skills that
help to develop self-control, respect, and responsibility for one’s actions.

When organising the development of social skills for students with intellectual disabilities, edu-
cators face various challenges. The results of Suminaités (2017) study showed that the greatest dif-
ficulties arise in developing emotional control, communication, independence, and critical thinking
abilities, as these skills are often low and vary from person to person. In addition, educators are
hindered by insufficient cooperation from parents, due to which, students do not receive consistent
practice in social activities either at home or in the community.

Summarising the scientific literature, it can be seen that the development of social skills is one
of the most important priorities in the education of students with intellectual disabilities, requiring
targeted, individualised, and strengths-based pedagogical work. It is a complex process involving
the expression of social skills, the educational environment, the educational methods used, the dif-
ficulties experienced by educators, and cooperation with the students’ parents. Research shows that
educators often face time constraints, limited resources, a lack of opportunities for individualisation,
emotional challenges, and insufficient parental involvement, which can limit the effectiveness of the
process of developing social skills. Although scientific research analyses various methods and mod-
els of social skills development, relatively little attention is paid to educators’ experiences and their
views on the social skills of these students and the educational process in everyday school practice.
This justifies the relevance and direction of this study, which is to analyse the experiences of educa-
tors in developing the social skills of students with intellectual disabilities. These theoretical insights
formed the basis for the analytical categories and subcategories used in the empirical study, as well
as the questions for the semi-structured interviews.

Research methodology and methods

The article presents a study based on a qualitative approach. A semi-structured interview method
was chosen for data collection, which allows for the formulation of theoretically grounded ques-
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tions aimed at obtaining qualitatively interpretable answers, which can be clarified and adapted
to the empirical environment if necessary (Bitinas, 2013; Kardelis, 2016). The interview questions
were prepared on the basis of an analysis of scientific literature and divided into key diagnostic
areas:

« environment of social skills - how the student’s environment encourages or limits the de-
velopment of social skills;

o social skills possessed by students - communication, cooperation, emotional expression,
decision-making abilities;

» specifics of the development of social skills — educational strategies used by educators, key
aspects and practices of the development of social skills in students with intellectual disabili-
ties;

o cooperation with parents - level of parental involvement and opportunities for cooperation;

« educators’ attitudes toward the organisation of education - opinions on the integration of
social skills into educational programmes.

The article presents only part of the data collected during the study using qualitative research
methods. Based on the data obtained from the interviews with the educators, the study aimed to
reveal the expression of social skills of students with intellectual disabilities from the perspective of
educators and to determine the peculiarities of their development in modern schools, as well as to
identify the difficulties experienced by educators in developing the social skills of these students in
general education schools.

The collected data were analysed by using a qualitative content analysis method, which allows for
the systematic identification of meaningful units, their grouping into categories and interpretation
in order to reach reliable conclusions (Tidikis, 2003; Merkys et al., 2004). The analysis used a con-
tent analysis method designed to examine textual, visual, or audio data and determine how certain
themes or issues are reflected in data sources. Qualitative content analysis makes it possible to iden-
tify thematic categories that form the basis for a systematic assessment of the phenomenon under
study (Zydzitinaité & Sabaliauskas, 2017).

The systematisation of the available information and the content analysis of the obtained data
took place in several phases: listening to audio recordings, transcribing data and rewriting them
into text documents; identification of a meaningful unit; formation of categories and subcategories,
and analysis and interpretation of the obtained results. This ensures a consistent and theoretically
grounded process of empirical information analysis.

Organisation and ethics of the research

The study was organised in three phases, specifically, preparation, data collection, and data analysis,
and the research data were collected in 2024. Semi-structured interviews with the research partici-
pants were conducted remotely by using MS Teams and Zoom applications. The average duration of
one interview was 30 minutes. The interviews were recorded by using audio recording equipment,
with the participants’ prior consent. All interview recordings were transcribed verbatim in order to
preserve the authenticity of the participants’ statements (cf. Zydzitinaité & Sabaliauskas, 2017) and
were then stored on the researcher’s computer in accordance with ethical standards and confidenti-
ality principles (Gaizauskaité & Valavic¢iené, 2016).

The study was conducted in accordance with the general principles of personal data protection
and research ethics, which are closely related to the reliability and validity of the presentation and

170



Valentinas Charitonovas, Laima Toméniené. Educators’ Experiences in Developing Social Skills in Students with Intellectual Disabilities

analysis of theoretical and empirical data (Zydzitinaité & Sabaliauskas, 2017). All the participants
were informed in advance about the aim of the research being conducted, the course of the research,
and the scheduled time and place of the interview, and their participation in the study was volun-
tary. Information about students was collected only from educators who directly educate them, and
the data provided were published only in a summary form and coded (P1, P2, etc.) to preserve the
privacy of the participants. In order to create conditions for the study participants to reveal their
experiences in greater detail and depth and to avoid influencing their responses, active listening
and reflective questioning methods were used during data collection, and the researcher avoided
expressing personal opinions or making assessments (Kvale & Brinkmann, 2015).

The data collected during semi-structured interviews were processed in accordance with the
principles of research ethics, such as fairness and respect for the research participants, as well as
honesty and preservation of their privacy (Bitinas, Rupsiené, & Zydzitnaité, 2008; Gaizauskaité &
Valavi¢iené, 2016; Zydzitinaité & Sabaliauskas, 2017).

When analysing the collected data, the texts were divided into meaningful units reflecting sepa-
rate ideas. Each meaningful unit was assigned codes, which were then grouped into subcategories
depending on their content. Upon applying the principle of inductive analysis, more general state-
ments and conclusions were gradually formed from the individual statements of the participants
(Zydzitnaité & Sabaliauskas, 2017).

Research participants

The research sample was based on the qualitative nature of the study and purposive sampling
(Zydzitnaité, 2011). The selection criterion for the educators participating in the study was educa-
tors who educate students with intellectual disabilities and who are able to share their experiences
in this field. In accordance with this criterion, eight educators (N=8) working in different general
education schools and living in different cities were selected. Their length of service ranged from
2.5 to 10 years. Most of the participants were young educators (N=6), with an average length of
service of 3.5 years. The selected educators were united by their motivation to help students develop
social skills and share their experiences with each other, which made it possible to collect detailed
and qualitatively interpretable information. The sample selected consisted of educators, special ed-
ucators-speech therapists, and social educators educating school-age children with intellectual dis-
abilities.

Research results and discussion

This part of the article presents the summarised results of the study together with the scientific dis-
cussion. The research results are reviewed based on the intended interview questions and aspects
emphasised by the research participants; the strict structure of the questionnaire is not followed.

Social skills of students with intellectual disabilities as seen by educators. The study aimed
to reveal how educators assess the social skills of their students with intellectual disabilities. The
strengths and difficulties in students’ social skills recognised by educators are distinguished, as well
as the most important social skills that educators would like to develop in their students. The data
are presented in Tables 1, 2, and 3.

The positive manifestations of social skills of students with intellectual disabilities observed by
the educators who participated in the study are presented in Table 1.
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Table 1.

Strengths in social skills exhibited by students with intellectual disabilities, as observed by educators

Category Subcategory Ilustrating statements
<...> already know how to make a coffee somewhere in a public place or buy
Self-reliance something there for a certain amount.. (P2); “Those learned situations helped
skills them, helped them navigate the bus in that specific situation <...>” (P3); ‘<..>

navigate the shop <...>’ (P8).

<...> that you need to help that other person. This is what we have already
developed. (P1); ‘<....> and such a thing appeared between them that they started
to help each other more..” (P4); “Then the student who helps is happy that he/she
knows he/she can help. (P5).

Maintaining <...> how my two students became friends. At least I see the beginning of the
interpersonal  friendship, which was not there at all’ (P4); ‘<...> and they really make good friends,
relationships ~ continue to somehow find common activities and find ways to play <...>’ (P6).

Helping others

Strengths in
social skills

<...> if they behave inappropriately, they have learned to say ‘stop’ even to
themselves, and to stop, to control themselves a little, their behaviour in certain
specific situations’ (P3);°<...> they dont approach strangers, they don’t scream
<..>" (P8).

Self-control

The content of the category Strengths in social skills reveals that, from the educators’ perspective,
students with intellectual disabilities possess certain social skills and are able to demonstrate them
in various everyday situations. The educators indicate that students are able to act independently
in situations involving the satisfaction of everyday needs, control their behaviour, express empathy
towards others, provide assistance, and establish as well as maintain interpersonal relationships.

Referring to the informants’ statements presented in Table 1, it can be seen that students can de-
velop the ability to take care not only of themselves, but also of another person. Providing assistance
to others is identified by the educators as a significant strength in students’ social skills, which is
associated with increasing students’ self-confidence and strengthening interpersonal relationships.
The statements of the informants P4 and P6 reveal that students with intellectual disabilities are able
to establish, maintain, and develop interpersonal relationships and engage in joint activities.

According to the educators who participated in the study, one of the most prominent strengths
of students’ social skills is the ability to control their behaviour. The informants’ statements show that
students are able to recognise inappropriate behaviour and stop themselves and behave appropri-
ately in public places without disturbing others. This suggests that students demonstrate self-control
skills that are consistent with the results of studies conducted by researchers, showing that students
with intellectual disabilities can develop the ability to control their behaviour and reduce the mani-
festations of undesirable behaviour (Jureviciené & Kaffemaniené, 2009).

Table 2 shows the shortcomings in social skills of students with intellectual disabilities recognised
by educators.

The content of the category Difficulties in expressing social skills reveals that students experience
various shortcomings in social skills. Firstly, difficulties with emotional self-regulation are noticeable:
students find it difficult to control their emotions and reactions in both everyday and conflict situ-
ations. Su et al. (2023) indicate that this is one of the main social difficulties for students with intel-
lectual disabilities. Secondly, difficulties in communication manifest themselves in initiating conver-
sations and maintaining interaction with others. The educators note that students with intellectual
disabilities have difficulty participating in joint activities or performing group tasks (Alseraa, 2019).
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Third, difficulties in navigating social situations are encountered: students often do not know how
to behave in various environments, such as in a shop or on public transport. Subotkeviciené (2014)
notes that, due to limited adaptive skills and impaired logical thinking, students with intellectual
disabilities find it difficult to apply their knowledge in unusual situations.

Table 2.

Shortcomings in social skills of students with intellectual disabilities recognised by educators

Category Subcategory Ilustrating statements

Aggression, some kind of emotional excitement, well, and then...
aggression... (P1); ‘<...> can manifest as both aggression and anger
Difficulties in expressing  <...>” (P4); ‘<...> because they are constantly fighting there <...>’ (P6);
emotions <...> there is already more to teach, both self-understanding and
self-management <...>’ (P7); ‘<..> don’t know how to express those
emotions and the feelings that arise <...>” (P8).

<...> when they need to approach to ask or request something, it is
Difficulties in quite difficult for many <..>’ (P2); ‘<..> This is usually when they
communication need to communicate with others <...>’ (P5); ‘<...> it is more difficult
to communicate with students from other classes <...>’ (P6).

<...> the child is standing and doesn’t know what to do <...>” (P2);
Difficulties in navigating  ‘<...> perhaps not knowing or not understanding how to act or behave
social situations here <...>" (P5); <...> doesn’t know how to behave there or what to do
<...>" (P8).

<...> emerges when something needs to be done together. Well, let’s
say some joint work with a classmate, they don’t know how to work
together <...>’ (P4); Tt is difficult to engage in shared activities <...>
(P5).

Difficulties in maintaining ‘<...> don’t know how to make friends <...>’ (P4); ‘<...> have difficulty
interpersonal relationships managing relationships <...>’ (P7).

Difficulties
in expressing
social skills

Difficulties in cooperation

<...> does not notice situations where he is being mocked <...>’
(P2); ‘<...> often unable to resist unreasonable demands from other
adolescents <...> (P6); <...> do not know how to behave when faced
with bullying <...>” (P8).

Difficulties in managing
and controlling
interactions

Finally, there are noticeable difficulties in cooperation and interpersonal relationships. The educa-
tors note that students often fail to resolve conflicts or cooperate effectively in groups. Insufficient
self-regulation skills can be manifested by inadequate reactions in different social situations (Su et
al., 2023), including conflict situations.

These data show that, although students may demonstrate social skills in some contexts (see
Table 1), they face significant difficulties in various situations, which corresponds to the challenges
described in the relevant scientific literature. In the previous category, Strengths in social skills, the
informants emphasised the students’ ability to navigate social environments (shops, public trans-
port) and maintain interpersonal relationships as strengths. However, in the second category, they
point out that these students themselves face many challenges when it comes to navigating social
situations in practice.

Table 3 presents key social skills of students with intellectual disabilities identified by educators,
which they would like to develop in their students.
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Table 3.

Key social skills of students with intellectual disabilities identified by educators

Category

Subcategory

Ilustrating statements

Key social
skills

Communication

skills

<...> communication in pairs and groups <..>’ (Pl); <..> communication
with others <...>” (P2); “That would be communication, the ability to maintain
a conversation <...>" (P5); <..> so that they know how to communicate with
others <...>” (P7); ‘<...> ability to communicate with those around them <...>’
(P8).

Self-awareness

First of all, maybe, the relationship with oneself, of course <...>” (P2); ‘<..> to
take care of oneself, to represent oneself <...>’ (P3); <...> it requires developing
awareness of feelings, self-awareness’ (P5); ‘<..> to understand oneself as a
personality <...>’ (P6); “The most important thing is probably for these children to
learn self-awareness <...>’ (P7).

Self-control and
self-regulation

It’s self-control <...>” (P2); <...> emotion management <...>" (P4); ‘<...> self-
management <...>" (P7); <...> ability to behave appropriately in situations that
arise <... >’ (P6); ‘<...> the ability to control one’s behaviour, and, of course, all the
emotions that arise <...>’ (P8).

Solving situations

It is very important to teach the resolution of conflict situations <...>" (P1); ‘<...>
The ability to properly resolve emerging situations, probably <...>’ (P6).

And further, cooperation in the classroom and school community, in the school

Cooperation park, at celebrations <...>’ (P1); It is, probably, cooperation with each other <...>’
(P4).

Interaction <...>we talk about bullying, teach how to behave <...>’ (P2); <...> must learn to

management and  say no’; they will need it in life <...>" (P8).

control

The content of the category Key social skills reveals the opinion of educators on what social skills
are most important for students with intellectual disabilities to adapt properly in life. The data analy-
sis revealed that educators distinguish communication skills (ability to communicate in various sit-
uations, express oneself in verbal and nonverbal ways, etc.), self-awareness (ability to understand
oneself and one’s feelings, strengths and weaknesses, etc.), self-control and self-regulation (ability to
control one’s emotions and behaviour), solving situations (ability to analyse information and experi-
ence, examine alternative solutions and their consequences, ability to resolve conflicts or complex
situations), ability to cooperate (ability to act effectively with others), interaction management and
control (resistance to negative influences, ability to resist pressure from others, to say ‘no, not to suc-
cumb to the bad influence of others). This coincides with the results of studies in which educators
identify these abilities as the most important social skills that they would like to develop in their
students with intellectual disabilities (Dewi et al., 2024).

The educators emphasise that the ability to communicate in different situations (communication
in pairs, groups and with people around them) is an essential element of social skills that allows these
students to successfully engage in social situations (Jurevic¢iené & Kaffemaniené, 2009). Self-awareness,
self-knowledge and self-control, along with resistance to negative influences, according to the educa-
tors who participated in the study, can help students with intellectual disabilities better manage their
emotions and behaviour. The educators also noted the importance of the abilities to solve situations
and cooperate, because the ability to solve conflict situations and cooperate effectively with other indi-
viduals are necessary social skills that contribute to the social adaptation of students in the educational
institution and beyond it (Gudzinskiené, 2023; Malinauskas, 2004; Dewi et al., 2024).
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Developing social skills in students with intellectual disabilities. This part of the article pres-
ents the systematised results of the study, which reveal the peculiarities of the development of so-
cial skills of students with intellectual disabilities in general education schools. The situation of the
development of social skills in general education schools and the most important aspects of social
skills development for students with intellectual disabilities, as identified by the educators who par-
ticipated in the study, have been analysed. The data are presented in Tables 4 and 5.

Table 4.

Situation of the development of social skills in general education schools

Category Subcategory Ilustrating statements

‘Communication in pairs and groups. In large and small groups’ (P1); <...>
even when working in a group, performing some shared task, I teach how to
ask or answer <...>’ (P2); ‘<...> I try to involve them in group activities, such as
‘Morning Circle’, physical exercise, joint games, circles, hide and seek’ (P3); ‘In
subgroups, that is, up to 3 students come to the special educator’s office’ (P5);
<...> coming to group sessions’ (P7).

Group activities

“These are lessons. I have art lessons, and I have lessons of developing

L d
cssons an technological entrepreneurship skills’ (P1); “These are lessons’ (P4); Lessons’

educational ) : ) , ) .
. (P6); <...>and I am in lessons <...>" (P7);’ I teach lessons, that is, educational
activities s
activities’(P8).
Developing <...> both during individual sessions <...>’ (P2); ‘<...> or individual exercises
social skills  Individual sessions <... >’ (P6); “These are individual sessions at first, we are learning to get to
in formal know it <...>" (P7).
activities Exercises of a <...> and speech therapy exercises’ (P4); <...> or individual exercises’ (P6);
special educator, <...> that is, educational activities and speech therapy exercises” (P8).
speech therapist

<...> riding a bus. Here, we practiced in class what to do when you get on
the bus, that you need to stand next to the driver, pay for the ticket, take the
ticket and sit in the passenger seat. So, those learned situations helped them,
helped them in that, that specific situation on the bus <...>’ (P3); ‘we went to
the cinema, bought tickets, learned to stand in line, wait for our turn <...>’
(P4); ‘<...> the children were learning how to buy a train ticket and stood in
line at the train station <...>’ (P6); <....> every Tuesday we go to the store to
buy groceries for the next day’s technology class’ (P8).

Practical activities
in the natural
environment

<...> I also lead extracurricular activities, an art club’ (P1);
<...> I lead a social skills group called ‘Overcome Everyday Challenges’ <...>’
(P5); ‘<...> 1 also organise extracurricular activities <...>’ (P6).

Developing  Extracurricular
social skills ~ activities

in non-
formal ‘We travel very much’ (P1); <...> we travel a lot, we go out a lot <...>’ (P2); ‘It
activities Field trips is during trips that I really encourage <...>" (P4); ‘<...> I keep organising all

kinds of different trips’ (P8).

After analysing the information provided by the informants, two categories were obtained: Devel-
oping social skills in formal activities and Developing social skills in non-formal activities. This shows
that students with intellectual disabilities develop social skills both in structured, planned activities
and in a natural context which allows skills to be applied in real-life situations (Dewi et al., 2024;
Mendo-Lézaro et al., 2018; Hallahan & Kauffman, 2003; Raudelitnaité, 2007).

The informants indicated that in formal activities the development of social skills takes place both
in the lessons of various subjects or during educational activities, and during the exercises of the special
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educator or speech therapist, especially when applying group activities. The educators emphasise that
group work is one of the main tools for developing social skills, as it gives students the opportunity
to cooperate, exchange experiences, and apply the skills they have acquired in practice — which is also
confirmed by Mendo-Lazaro et al. (2018). By using the group work method, students can learn at their
own pace, actively engage in activities, and apply their experiential knowledge while cooperating with
their peers (Kouneiher & Barbachoux, 2017). Individual sessions are equally important, as they enable
the teacher to purposefully address each student’s individual needs, abilities, and difficulties, select ap-
propriate educational methods, and ensure the consistent development of social skills.

The category Developing social skills in non-formal activities highlighted that this education takes
place in extracurricular activities, practical activities in the natural environment and field trips. At
that time, students with intellectual disabilities develop and apply social skills in real-world situa-
tions outside the educational institution. Hallahan and Kauffman (2003) note that social skills must
be taught and practiced in students’ natural environments. In these contexts, students can apply the
knowledge and skills they have acquired in real-life situations, develop independence, cooperation,
and the ability to adapt to social situations (Hallahan & Kauffman, 2003; Raudelianaité, 2007). The
informants noted that special clubs are organised for these students to develop social skills. Ac-
cording to Raudelitinaité (2007), non-formal education provides more opportunities for students to
engage in systems of social relations in terms of developing social skills.

It can be assumed that the development of social skills is important in both the formal and non-
formal educational process. Activities and sessions in formal settings help to acquire basic social
abilities. Meanwhile, in non-formal activities outside the school, students can apply the acquired
knowledge and skills in real-world situations and thus strengthen acquired skills.

Table 5 presents information about the key aspects of social skills development for students with
intellectual disabilities, as identified by the educators who participated in the study.

When conducting the study, it was important to determine which aspects the educators con-
sider most important for developing the social skills of students with intellectual disabilities. One
main category was identified from these data, consisting of nine interrelated subcategories. The par-
ticipants in the study highlighted the following important aspects of the development of social skills,
which, in their opinion, contribute to more effective education for students with intellectual dis-
abilities:

o Individualised educational programme. The educators emphasise the importance of develop-
ing individualised educational programmes when organising the process of developing social
skills. According to the results of the study by Behroz-Sarcheshmeh et al. (2017), it is recom-
mended that such a programme integrate the development of life skills in order to fully meet
the needs of students.

o Getting to know the student. The informants indicate that it is extremely important to get to
know each student in detail, i.e., their abilities, needs, individual characteristics, and learning
difficulties. Due to in-depth knowledge of the student, the educator can appropriately adapt
the educational content, methods, and forms of support, which is necessary for more effective
development of social skills.

o Emphasising the strengths (abilities) of students. The educators note that the selection of educa-
tional methods and teaching materials should be based primarily on the strengths and abili-
ties of students. The results of the study by Jurevi¢iené et al. (2023) confirm that identification
of students’ opportunities and difficulties allows for targeted planning of the development of
social skills.
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Table 5.

Key aspects of developing social skills in students with intellectual disabilities, as identified by educators

Category Subcategory Illustrating statements
T write individualised educational programmes for each student <...>’
(P1); <..> in any case, you individualise it anyway <...>” (P2); <..>
Individualised although the tasks are individualised for each child <... >’ (P3); ‘<...> and
educational on the teachers themselves, how they took, of course, them into account
programme and prepared an individualised programme for them <...>’ (P4); Since we
work according to individualised programmes, I am not really attached to
those general programmes <...>" (P8).
“That personal connection is very important to me, getting to know each
. student <...>" (P1); ‘Here, teachers must know and understand their
Getting to know , ) ,
the student students <...>” (P3); ‘So, you need to get to know those students <...>
(P5); <...> not so much to understand what the disorder is, but to get to
know the children better <...>’ (P7).
‘Most importantly, most importantly, I think, it is to take abilities into
. account and not to overdo it <...>’ (P2); ‘Well, of course, getting to know
Emphasising the . , )
s the children’s strengths, knowing where they can reveal themselves and
strengths (abilities) , . .
of students feel success, where they can feel self-confidence’ (P3); ‘<...> draw attention
to their strengths <...>” (P5); ‘<...> to the children’s abilities, and then to
the children’s difficulties and level of impairment’ (P6).
<...> because, as I say, parents are the main probably one more resource’
(P2); <..> because the application of these skills depends greatly on
Parental g ) ; . .
. the childs immediate environment and the extent to which the family
involvement/ . , ‘ ; o
Key aspects of support contributes <...>’ (P3); ‘<...> the most important thing is that parents do
the development PP not isolate themselves and their children in their own private home space’
of social skills (P8).
<..> and constant repetition, repetition, repetition, repetition is
Repetition necessary’ (P2); And repetition, repetition, and teaching every step’ (P4);
<...>and that, of course, also repetition, constant reminders of some kind
<..> (P5).
Application of <...> when choosing content, you consider what the child likes <...>’

content based on
students’ interests

(P2); ‘First, the child’s field of interest is taken into account <...>’ (P3).

Perhaps the most important thing is to put everything we have learned
in theory into practice, what we have discussed and talked about <...>’

Practical
apolication (P4); ‘Perhaps more activities outside of school, learning simply by going
PP outside, well, just being somewhere in the city, observing real situations,
discussing real situations’ (P6).
<...> so that the child does not lose motivation to learn, because once
Strengthening motivation is lost, the child will usually simply no longer want to do that

motivation to learn

activity’ (P2); Activities are selected in such a way as to encourage the
student’s motivation’ (P5).

Empowering
students to act

<...> The best way to empower is through experiential activities, STEAM
activities’ (P3); <...> it is important that children are able to do as
much as possible themselves’ (P5); <...> it is important that they see
for themselves, try it out, and want to take action’ (P7); Active learning
methods help empower these students’ (P8).
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o Parental involvement/support. The educators emphasise that the support and active participa-
tion of students’ parents is important in the process of developing social skills. As the infor-
mant P2 notes, “the family is the main resource”. Rashid (2010) also emphasises the role of the
family, stating that responsibility for developing social skills lies with both the school and the
family.

o Repetition. The informants note that repetition is particularly important for the development
of social skills, as students with intellectual disabilities often experience difficulties with think-
ing and memory. Kulnazarova et al. (2023) argue that systematic repetition helps to consoli-
date acquired social skills.

o Application of content based on students’ interests. The educators point out that it is important
to take into account students’ hobbies, areas of interest, and experiences in the educational
process, i.e., relevant aspects of experience. In this way, education becomes attractive, engag-
ing, and motivating, and activities can be adapted to the individual needs and abilities of
students.

o Practical application. The educators emphasise that the development of social skills must be
linked to real-life situations. The practical application of skills promotes students’ indepen-
dence, decision-making abilities, and sense of responsibility.

o Strengthening motivation to learn. The participants in the study emphasise the importance
of motivation to learn throughout the entire educational process. The educators claim that
students’ motivation to learn increases when the content of education is interesting, relevant,
engaging, and based on experience. In addition, positive feedback, support, and the oppor-
tunity to choose activities and solve tasks independently provide even greater motivation to
learn (P4, P6).

o Empowering students to act. The educators seek to encourage students’ independence, initia-
tive, and experiential learning. The research data show that active, experiential methods help
students acquire the ability to independently act and solve problems. As one informant notes:
“Active learning methods help empower these students” (P8). This involves not only selecting
activities, but also creating conditions, encouraging experimentation and decision-making,
enabling students to actively participate in the learning process and strengthen their social
skills.

Upon summarising the data, it can be seen that the process of developing social skills in stu-
dents with intellectual disabilities takes place both in formal educational activities (group activities,
lessons, sessions with special educators and speech therapists) and in the context of non-formal
education. When developing students’ social skills, teachers use a variety of methods, while taking
into account each student’s abilities, learning difficulties, degree of intellectual disability, and level
of special educational needs. Special attention is paid to learning in a natural environment, as the
educators emphasise that it is important for students to apply the knowledge they have acquired in
real-life situations, which is why activities often take place outside the educational institution. The
importance of developing individualised educational programmes and involving parents in the edu-
cational process is also emphasised.

Difficulties experienced by educators in organising the development of social skills of stu-
dents with intellectual disabilities. This part of the article presents the results that reveal the dif-
ficulties experienced by educators in organising the development of social skills in students with
intellectual disabilities (Table 6).
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Table 6.

Difficulties experienced by educators in developing social skills in students with intellectual disabilities

Category Subcategory Ilustrating statements

<...> they have difficulty communicating, most often these children

Students’
colrlnrilu;ication also have underdeveloped speech, <...> or they don’t communicate at
. . all <...>’ (P4); ‘<...> very weakly speaking <...>’ (P6); ‘Because both of
difficulties . . ik
these children are non-speaking <...>’ (P7).
Lack of time for Lack of time’ (P2); <...> I think maybe time <...>” (P5); ‘<...> more
developing social skills  time is needed <...>’ (P7).
Characteristics of <...> the information you convey is quite quickly, how to say, forgotten
short-term memory  <...> it’s hard to think’ (P2); <...> most of the time, children just seem
and thinking in to forget what we were talking about, they no longer know how to
students perform a simple task’ (P6).
Fact
h;: d(:;'sin Characteristics of <...>Idon’t know how to name it here now, maybe children’s diseases...
8 intellectual disabilities disability <...>" (P7); “Ihese, of course, can be very serious disabilities
the development N
in students of students <...>’ (P8).

of social skills

Emotional challenges  ‘<...> maybe there is also a lack of patience <...>’ (P2); ‘<...> patience
for educators and empathy <...>’ (P4).

<...> I don’t seem to feel any such contribution <...>’ (P1); “That there
is no continuity at home <...>’ (P3); <...> other parents are not really

Lack of tal
_ack ot parenta interested, the most important thing is that he goes to school <...>’
involvement ) , ) ; I
(P5); ‘In fact, I've noticed that parents seem to avoid contributing to the
development of those skills <...>’ (P6).
<...> some parents have this, slightly increased hyperprotection <...>’
Parental (P1); ‘<...> Especially a lot of that hyperprotection from the parents
hyperprotection ;<> Bspeciatly perp P

<..>" (P3).

When analysing the information provided by the informants, the factors hindering the develop-
ment of social skills in contemporary school practice have become evident.

Among the difficulties, the educators most often highlighted students’ communication difficul-
ties related to limited verbal language skills and communication difficulties, which hinder the de-
velopment of social skills and their application in everyday situations. The short-term memory and
thinking characteristics of students were also emphasised, due to which, the development of social
skills requires consistent repetition, longer periods of time, and constant feedback.

Lack of time, which limits educators’ opportunities to plan and organise various individualised
and experiential activities, has been identified as a significant factor hindering the development of
social skills. The informants also drew attention to the specific characteristics of students’ intellec-
tual disabilities, which determine the different pace of the development of social skills and the need
to apply differentiated educational methods. Due to their specific needs, such students often experi-
ence difficulties in adapting physically, psychologically, socially, or emotionally, which is why their
adaptive abilities become important (Marzec, 2017). The participants in the study emphasised the
emotional challenges faced by educators when developing the social skills of students with higher
special educational needs. The experiences of the informants revealed that long-term emotional
stress, increased responsibility, slow development of social skills in students with intellectual dis-
abilities, and a lack of patience on the part of educators have a negative impact on both the well-
being of educators and the quality of the educational process. Similar trends are revealed by scien-
tific studies, which state that emotional exhaustion and burnout are closely related to workload and
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job complexity when working under conditions of inclusion (Skaalvik & Skaalvik, 2017; McLean &
Connor, 2015).

Analysis of the data also revealed a lack of parental involvement and overprotective parenting,
which, according to the educators, hinders the development of students’ social skills. Insufficient
cooperation of parents with the school and excessive protection limit the development of students’
independence and opportunities to apply social skills in real-life situations. Mutual trust between
parents and educators, sharing experiences, and recognising competences are important factors that
can contribute to more effective development of social skills and help achieve maximum educational
success (Alifanoviené & Toméniené, 2023).

Modern research on inclusive and special education emphasises the importance of social par-
ticipation of people with disabilities and highlights the need to search for systematic links between
education and socialisation processes at different age levels. This approach creates the conditions for
the targeted development of the individual abilities of students with intellectual disabilities, encour-
aging their independence and readiness for a full life in society.

In the study of social skills in students with intellectual disabilities and the analysis of aspects of
their development, the main focus was on specific social abilities, which, according to Jureviciené
(2012, p. 41), “manifest themselves in behaviour that meets social expectations in situations of com-
munication and cooperation”. The results of the qualitative study presented in the article comple-
ment scientific knowledge about the realities of developing social skills of students with intellectual
disabilities in modern schools. The data obtained, consistent with the insights of scholars, reveal that
the development of social skills in these students is a complex process that depends on the teaching
methods used, the cooperation between educators and parents, and the educational environment.
This highlights the importance of targeted development of social skills and provides premises for
further research and improvement of practice in this field (Tilindiené et al., 2008; Jureviciené, 2012;
Kaffemaniené & Jureviciené, 2012; Behroz-Sarcheshmeh et al., 2017; Dewi et al., 2024, etc.).

Limitations of the study

The results of the study are limited by the small number of participants (N=8) from a limited num-
ber of educational institutions and the fact that most of the participants were young professionals
with little work experience. In addition, a single data collection method was used for the study,
namely, semi-structured interviews. Therefore, the conclusions reflect only part of the educators’
experience and cannot be generalised to a broader context.

Conclusions

1. The results of the research show that students with intellectual disabilities have developed certain
social skills that help them participate in everyday situations. The most prominent strengths that
educators most often highlight are self-control, the ability to care for others and provide assis-
tance, establish and maintain interpersonal relationships, and cooperate with peers. These skills
make it possible for students to actively participate in group activities, feel socially included, and
be confident. The educators emphasise that these strengths form the basis for further develop-
ment of social skills and can be purposefully reinforced in the educational process.

2. The educators’ experiences reveal that students with intellectual disabilities face significant
shortcomings in social skills, particularly in the fields of emotional self-regulation, commu-
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nication, social orientation, and cooperation. The educators note that students find it difficult
to manage their emotional reactions, initiate and maintain social interaction, engage in group
activities, and resolve interpersonal conflicts. Although students demonstrate strengths in social
skills in certain situations, these abilities are often insufficient in practical everyday activities;
therefore, consistent, individualised, and contextually adapted development of social skills is
necessary.

3. According to the educators, the main social skills that need to be developed in students with
intellectual disabilities are communication skills, self-awareness, self-control, and the ability to
resolve conflicts and cooperate. Particular attention is paid to the ability to communicate in vari-
ous social situations, as this creates the conditions for successful involvement of students in social
life. In addition, emphasis is placed on the importance of self-awareness and self-control, which
enable students to manage their emotions and behaviour, as well as on the importance of social
cognition skills, including the ability to resolve conflicts, and cooperation, which ensure success-
ful social adaptation both at school and outside of it.

4. The results of the study showed that the development of social skills in students with intellectual
disabilities in general education schools takes place in both formal and non-formal activities.
In formal, structured activities, students acquire basic social skills, while in non-formal, natural
situations, they apply and reinforce these skills in real-life contexts. This confirms the importance
of the harmony between formal and non-formal education in achieving successful social adapta-
tion of students.

5. The research data show that the development of social skills in students with intellectual dis-
abilities is most effective when an individualised approach is applied, taking into account the stu-
dents’ abilities, strengths, interests, and learning difficulties they face. The educators emphasise
the importance of the targeted selection of methods, the adaptation of educational content, the
consistent repetition of social skills and their application in real-life situations. Emphasis is also
placed on parental involvement, strengthening students’ motivation to learn, and students’ active
participation in the educational process. All these factors together form a holistic approach to
education that promotes students’ independence, initiative, and experiential learning, and creates
the conditions for the sustainable development of social skills.

6. The analysis of the educators’ experience shows that the development of social skills in students
with intellectual disabilities is significantly complicated by their difficulties in verbal communica-
tion, short-term memory, and thinking, which require longer teaching time, consistent repeti-
tion, and constant feedback. The educational process is also negatively affected by the educators’
lack of time, increased emotional tension, lack of patience, and the need to apply differentiated
educational methods. In addition, it has been found that insufficient parental involvement or
excessive protection limits students’ independence and the application of social skills in real-life
situations. The research data confirm that effective development of social skills is inseparable
from consistent cooperation between educators and parents, mutual trust, and the creation of a
favourable educational environment.
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Summary

The article analyses the experiences of educators in developing social skills in students with intellectual dis-
abilities. In the scientific literature, it is noted that students with intellectual disabilities are often characterised
by insufficiently developed social skills, which causes difficulties in communicating, planning daily activities,
performing cognitive and practical tasks, as well as by greater dependence on others. Systematic develop-
ment of social skills can help solve these problems, by promoting positive behavioural changes during social

interactions and in the daily socialisation process, and contributing to the development of independent living
skills.

Problem questions: How do educators assess the social skills of students with intellectual disabilities and
the specifics of their development in general education schools? What difficulties do educators encounter
when developing social skills in students with intellectual disabilities?

The research object is the experiences of educators in developing social skills in students with intellectual
disabilities.

The research aim is to reveal the experiences of educators in developing the social skills of students with
intellectual disabilities in general education schools, highlighting the peculiarities of education and the dif-
ficulties encountered. A qualitative study was chosen for the empirical study, which involved educators from
different general education schools of Lithuania educating students with intellectual disabilities.

Research methods. The study is based on a qualitative research approach. A semi-structured interview
method was used for data collection and qualitative content analysis was used for data analysis. Theoretical
analysis was performed by using scientific literature analysis.

The results of the study revealed that students with intellectual disabilities have developed social abilities
such as self-control, caring for others, and cooperation, which enable them to participate in daily and group
activities. However, it has been found that the development of social skills is complicated by a lack of emotion-
al self-regulation, communication, and social orientation abilities, therefore, consistent and individualised
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education is necessary. According to the educators, the most important social skills to be taught are commu-
nication, self-awareness, self-control, conflict resolution, and cooperation, which ensure the successful social
adaptation of students. Social skills are developed in general education schools through both formal and non-
formal activities, where the skills acquired are applied and reinforced in real-life situations. The research data
show that education is most effective when an individualised approach is taken, based on students’ abilities,
experience, and active involvement, and when parents are included in the educational process. It has also been
found that the development of social skills is complicated by the communication and memory characteristics
of students, the lack of time of educators, emotional challenges, and insufficient parental involvement; there-
fore, effective development requires consistent cooperation between educators and parents and the creation
of a favourable educational environment.

Keywords: intellectual disabilities, students, social skills, education.
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